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0: AkCny plan digitalneho
vzdelavania a jeho
opatrenia

Eurdépska komisia predstavila v oktobri 2020 akcCny plan digitalneho
vzdelavania ako strategicku viziu na podporu kvalitného, inkluzivheho a
pristupného digitalneho vzdelavania v celej EU v rokoch 2021 az 2027.
Cielom planu je podporit spolupracu medzi réznymi zainteresovanymi
stranami v ramci europskeho prostredia. Okrem toho sa zaobera
vplyvom krizy COVID-19 na digitalne zru€nosti a nabada zainteresované
strany, aby sa poucili z uspesSnych postupov pozorovanych pocas
zvySeného vyuzivania technologii v réznych kontextoch.

Cielom akéného planu digitalneho vzdelavania je ulahCit rozvoj
digitalnych zruCnosti a kompetencii potrebnych na digitalnu
transformaciu. Jeho cielom je zasadne zmenit konfiguraciu systémov
vzdelavania a odbornej pripravy v Eurdpe tak, aby boli v sulade s
poziadavkami digitalneho veku.

* Co-funded by the
a e p.ttln 3 Erasmus+ Programme
of the European Union



Subor nastrojov na vyhl'adavanie falzifikatov

AkEny plan digitalneho vzdelavania (2021 - 2027) je obnovena politicka
iniciativa Eurdpskej unie (EU), ktora stanovuje spoloénu viziu
vysokokvalitného, inkluzivheho a pristupného digitalneho vzdelavania v
Eurdpe a ktorej cielom je podporit prispdsobenie systémov vzdelavania a
odbornej pripravy Clenskych statov digitalnemu veku.

AkEny plan, prijaty 30. septembra 2020, je vyzvou na vacsiu spolupracu
na europskej urovni v oblasti digitalneho vzdelavania s cielom rieSit’ vyzvy
a prilezitosti pandémie COVID-19 a predstavit prilezitosti pre komunitu v
oblasti vzdelavania a odbornej pripravy (ucitelov, Studentov), tvorcov
politik, akademicku obec a vyskumnych pracovnikov na vnutrostatnej,
europskej a medzinarodnej urovni.

Iniciativa prispieva k priorite Komisie "Eurdopa vhodna pre digitalny vek" a k
iniciative Next Generation EU. Podporuje aj nastroj na obnovu a odolnost,
ktorého ciefom je vytvorit' ekologickejsiu, digitalnejSiu a odolnejSiu Eurépsku
uniu.

Akcény plan digitalneho vzdelavania je klucovym faktorom, ktory umozni
realizovat’ viziu vytvorenia europskeho vzdelavacieho priestoru do roku
2025. Prispieva k dosiahnutiu cielov eurdpskej agendy zrucnosti,
akéného planu eurdpskeho socialneho piliera a "Digitalneho kompasu
2030: Eurdpska cesta pre digitalne desatrocie".

(zdroj: Europsky priestor vzdelavania )
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Subor nastrojov na vyhl'adavanie falzifikatov

Co je akény plan digitalneho vzdelavania?

AkEny plan digitalneho vzdelavania sa sustreduje na dve klucove
strategické priority: podporu rozvoja Spickového ekosystému digitalneho
vzdelavania a zvySovanie digitalnych zru€nosti a kompetencii s ciefom
ulahgit’ digitalnu transformaciu pre v3etkych.

a. Priorita 1: Podpora rozvoja vysoko vykonného digitalneho
vzdelavacieho ekosystéemu

Na dosiahnutie vysoko vykonného digitalneho vzdelavacieho ekosystému
je potrebné rieSit rézne aspekty, ako napriklad potrebu technickej
infrastruktary, ktora by "podporovala viac vzdelavacich a Skoliacich
postupov: prechod na internet, zlepSenie pripojenia a dostupnost
digitdlneho vybavenia"; zlepSenie digitalnych schopnosti; zlepSenie
digitalnych zrucnosti Skolitelov a pedagogov; dostupnost’
vysokokvalithného vzdelavacieho obsahu, ktory by mal byt dostupny aj
prostrednictvom etickych platforiem a nastrojov (zdroj: Platforma pre
digitalne zru€nosti a pracovné miesta ).

Digital Educa

tion\, 2021-2027

q} Resetting education and
- : training for the digital age

#EUDigitalEducation
#DEAP

S Co-funded by the
Il Erasmus+ Programme
of the European Union

FakeSpetting 5




Subor nastrojov na vyhl'adavanie falzifikatov

Tato priorita je Struktiurovana na prvych 6 opatreni akéného planu digitalneho
vzdelavania:

1

a oapornu pripravu

. Co-funded by th
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Subor nastrojov na vyhl'adavanie falzifikatov

a.Priorita 2: ZlepSovanie digitialnych zruCnosti a kompetencii pre
digitalnu transformaciu

Druha priorita akéného planu digitalneho vzdelavania sa zameriava na
zlepSenie digitalnych zru€nosti jednotlivcov a podnikov, ako aj
kompetencii potrebnych na digitalnu transformaciu. Na dosiahnutie tohto
ciefla Eurépska komisia iniciuje komplexny subor opatreni. Ciefom tychto
opatreni je zlepSit zakladné digitalne zrucnosti a kompetencie na
vSetkych urovniach, a to uz od utleho veku. Okrem toho plan zahfnia
iniciativy, ktoré podporuju rast vacsieho a rozmanitejSieho poctu dobre
vySkolenych odbornikov v oblasti informacnych a komunikaénych
technoldgii (IKT) a digitalnych expertov. Druha priorita je Strukturovana
okolo opatreni od 7 do 13 rokov, po ktorych nasleduje zriadenie
europskeho centra digitalneho vzdelavania:

® Opatrenie 7: Spolo€né usmernenia pre
ucCitefov a vychovavatelov na podporu
digitalnej gramotnosti a rieSenie dezinformacii
prostrednictvom vzdelavania a odbornej
pripravy

® Opatrenie 8: Aktualizacia eurdépskeho
ramca digitalnych kompetencii s cielom
zahrnut  zru€nosti suvisiace s umelou
inteligenciou a udajmi

® Akcia 9: Eurdpsky certifikat digitalnych zruénosti
(EDSC)

e Opatrenie 10: Navrh odporuc¢ania Rady o
zlepSeni poskytovania digitalnych zru€nosti v
oblasti vzdelavania a odbornej pripravy

® Opatrenie 11: Zber udajov na medzinarodnej
arovni

a ciel na urovni EU tykajuci sa digitalnych
zru€nosti Studentov.

® Opatrenie 12: Staze v oblasti digitalnych prilezitosti
® Opatrenie 13: U&ast Zien v STEM

® Eurdpske centrum digitalneho

vzdelavania (zdroj: Eurépsky

vzdelavaci priestor )

Ml Co-funded by the
Nl Erasmus+ Programme
of the European Union
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V tomto vystupe sa zameriame najma na dve opatrenia, 7 a 9: spoloCné
usmernenia pre ucitelov a pedagogov na podporu digitalnej gramotnosti a boj proti
dezinformaciam prostrednictvom vzdelavania a odbornej pripravy a europsky
certifikat digitalnych zru¢nosti (EDSC), ktory ma byt uznavany a akceptovany vo
vSetkych Clenskych statoch Eurdpskej unie.

Ml Co-funded by the
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Subor nastrojov na vyhladavanie falzifikatov
1.. Digitalne zruénosti: suc¢asny prehlad

11. Je problém s digitalnymi zru€énost’ami?

a. Vyzvy digitalneho prechodu

V nadvaznosti na ramec digitalneho obsahu vzdelavania sa vzdelavanie
radikalne zmenilo prechodom na digitalne technoldgie:

e digitalny vzdelavaci obsah je Coraz kreativnejsi, putavejsi,
interaktivnejSi a ma rézne formaty.

® novy technologicky vyvoj, ako je pohlcujuca realita a umela
inteligencia, pomaha poskytovat nové typy vzdelavacieho obsahu

® exponencialny narast produkcie digitalneho vzdelavacieho obsahu
(Eurdpsky ramec digitalneho vzdelavacieho obsahu)

Spolu s tymito zmenami vo vzdelavani priniesol prechod na digitalne
technoldégie mnohé spoloCenské vyzvy, ktorym musi vzdelavanie Celit:

e digitalne platformy a ich algoritmy by mohli pésobit ako "strazcovia"
digitalneho vzdelavacieho obsahu, ¢o by mohlo réznymi spésobmi
ovplyvnit pristup k tymto zdrojom

® je pre pouzivatelov tazsie overit’ kvalitu a déveryhodnost’

digitalne vzdelavanie zdroje ako tradi¢ny obsah.

e dlhodobé zachovanie tychto vzdelavacich zdrojov

® kybernetickej bezpecnosti, ochrany udajov a

rizik suvisiacich so sukromim (Eurépsky ramec

digitalneho vzdelavacieho obsahu).

S Co-funded by the
Il Erasmus+ Programme
of the European Union
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Subor nastrojov na vyhladavanie falzifikatov

To si vyzaduje sériu opatreni na zlepSenie digitalnych zru€nosti potrebnych na
zvladnutie tychto zmien a vyziev. Z indexu DESI - Digital Economy and Society
Index - 2022 vyplyva, ze:

Zatial ¢o v roku 2021 pouzivalo internet pravidelne 87 % fudi (vo veku 16-74
rokov), len 54 % malo aspon zakladné digitalne zru€nosti. Holandsko a
Finsko su lidrami v EU, zatial o Rumunsko a Bulharsko zaostavaju. Velkej
&asti obyvatelov EU stale chybaju zakladné digitalne zru&nosti, hoci vaésina
pracovnych miest si takéto zru&nosti vyzaduje. [...] Na trhu prace v EU
pretrvava vSeobecny nedostatok odbornikov v oblasti IKT a pocet volnych
pracovnych miest neustale rastie s tym, ako vznikaju nové pracovné miesta. V
roku 2020 55 % podnikov, ktoré prijimali alebo sa pokusali prijat do
zamestnania odbornikov na IKT, uviedlo, ze maju tazkosti s obsadenim
takychto volnych pracovnych miest. [...] Ciefom navrhu Cesta k digitalnemu
desatrociu je zvysit podet zamestnanych odbornikov v oblasti IKT v EU do
roku 2030 na najmenej 20 milibnov v porovnani s

8,9 milidna v roku 2021 (€o zodpoveda 4,5 % pracovnej sily). Hoci od roku
2013 dochadza k stabilnému rastu, na dosiahnutie ciela je potrebné zrychlenie.
V roku 2021 budu mat najvyssSi podiel odbornikov v oblasti IKT na pracovnej
sile Svédsko - 8 % - a Finsko - 7,4 %. (DESI 2022: 14)

Na obr. 1 uvadzame udaje ziskané z DESI 2022, ktoré ukazuju rozlozenie
digitalnych zrucnosti v jednotlivych eurépskych krajinach:

Figure 3 At least basic digital skills [% of individuals), 2021
1 —
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Source: Eurastat, European Uinlan survey on the use of ICT in Househalds and by Individuals
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Subor nastrojov na vyhladavanie falzifikatov

b. Odstranovanie rozdielov v digitalnych zruénostiach

Jednym z problémov, ktoré sa objavuju v snahe odstranit rozdiely v
digitalnych zrucnostiach, su obmedzené investicie do odbornej pripravy,
ako aj prekazky celozivotného vzdelavania:

Prekazky v celozivotnhom vzdelavani a obmedzené investicie do odbornej
pripravy spomaluju usilie Eurdpskej unie vyplnit do roku 2030 medzeru v
digitalnych zruénostiach, tvrdia predstavitelia a odbornici EU, ktori poukazali
na potrebu zvysSit podporu zvySovania a presSkolovania kvalifikacie.

(zdroj: Euractiv)

To mdbze predstavovat problém vzhladom na ciele, ktoré boli stanovené pre
Eurdpsku digitalnu dekadu, ktora sa skoncCi v roku 2030. Zda sa vSak, ze na
odbornej priprave v oblasti digitalnych zru€nosti sa zucCastnuju len krajiny s
vySSou uroviou digitalnych zru€nosti. V nadvaznosti na studiu OECD o
zru€nostiach z roku 2021 mézu byt faktory veduce k tejto situacii rézne, od
ekonomickych dévodov az po kvalitu poskytovanej odbornej pripravy. Prave
tieto dévody viedli k politickej dohode o Eurépskom roku zru€nosti.

* Co-funded by the
a e p.ttln 1 1 Erasmus+ Programme
of the European Union



Subor nastrojov na vyhladavanie falzifikatov

c. Eurépsky rok zruénosti

Rok 2023 je Europskym rokom zruCnosti podfa dohody dosiahnutej
Eurépskym parlamentom a Radou, ktorej vysledkom je celoroCna cesta
iniciativ, ktoré zdérazrnuju vyznam rozvoja zrucnosti a vzdelavania v celej
Eurdpe:

Eurdépsky rok zrucnosti 2023 je kluCovou iniciativou programu Eurdpskej
komisie pre zruc¢nosti v Eurdpe. [...] Cieflom iniciativy je zvySit povedomie o
vyzname zrucnosti a podporit rozvoj zru€nosti vo vSetkych sektoroch a na
vSetkych urovniach spolo¢nosti. Cielom iniciativy je tiez podporit investicie
do rozvoja zru€nosti a podporit uznavanie zru€¢nosti a kvalifikacii v celej
Eurdpe.

(zdroj: Platforma pre digitalne zru€nosti a pracovné miesta )

Eur6épska komisia uznava vyznam rozvoja zru¢nosti pre hospodarsky rast a
socialnu sudrznost a zdbéraznuje jeho ddblezitost. Pandémia COVID-19
zdbéraznila potrebu, aby jednotlivci boli prispdsobivi a neustale ziskavali nové
zru€nosti pocCas celého zivota. Eurdpsky rok zruénosti 2023 bude preto
zohravat' klfuCovu ulohu pri podpore celozivotného vzdelavania a rozvoja
zrucnosti v celej Eurdpe. eurdpsky rok zrucnosti bude mat na zaklade navrhu
Eurdpskej komisie 4 hlavné ciele:

|. Podporovat’ ucinnejSie investicie do
odbornej pripravy a zvysovania
kvalifikacie s cielom maximalizovat
potencial eurdpskej pracovnej sily a
pomoct ludom pri prechode z jedného
zamestnania do druhého.

I.Zabezpedit, aby zrucnosti
zodpovedali poziadavkam trhu prace, a
to aj prostrednictvom spoluprace so
socialnymi partnermi a podnikmi.

lll. Zosuladenie aspiracii a zrucénosti ludi [—
s moznostami na trhu prace. —

IV. Prilakanie fudi z tretich krajin s “;
kvalifikaciou, ktoru EU potrebuje.

(zdroj: Platforma pre digitalne zru€nosti a pracovné miesta)
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Subor nastrojov na vyhladavanie falzifikatov

Kto su aktéri zapojeni do FEurépskeho roka zru&nosti? Uloha
zamestnavatelov pri podpore rozvoja zrucnosti je klfu€ova pri vytvarani
prostredia trhu prace, v ktorom sa digitalne kompetencie stavaju cennymi.
Komisia sa preto snazi vytvorit siete spoluprace medzi zamestnavatelmi,
zainteresovanymi stranami a poskytovatelmi vzdelavania a odbornej

pripravy :

Europska komisia tiez zdbraznila ulohu zamestnavatelov pri podpore rozvoja
zrucnosti. Komisia vyzvala zamestnavatelov, aby investovali do zru€nosti
svojich zamestnancov a podporovali kulturu vzdelavania vo svojich
organizaciach. Komisia tiez vyzvala zamestnavatelov, aby podporovali
uznavanie neformalneho a informalneho vzdelavania a aby podporovali svojich
zamestnancov v ziskavani novych zru€nosti poCas celej ich kariéry. [...]
Eurdpska komisia zdbraznila vyznam spoluprace pri podpore rozvoja zruc¢nosti.
Komisia vyzvala vSetky zainteresované strany vratane viad, zamestnavatelov,
poskytovatelov vzdelavania a odbornej pripravy a organizacii obcCianskej
spolo¢nosti, aby spolupracovali na podpore rozvoja zru€¢nosti v celej Eurdpe.
Komisia tiez zdo6raznila vyznam zapojenia jednotlivcov do tejto iniciativy a
vyzvala ich, aby prevzali zodpovednost za svoje vlastné vzdelavanie a rozvoj
zruénosti. Preto bude prijatych niekolko novych navrhov EU, ktoré podporia
sucCasné usilie a dalej podporia rozvoj zru€nosti v Clenskych Statoch.

(zdroj: Platforma pre digitalne zru€nosti a pracovné miesta )
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Subor nastrojov na vyhladavanie falzifikatov

Eurdpska rada vypracovala dve odporucania pre Clenské staty na podporu
digitalneho vzdelavania a odbornej pripravy: prvé odporucanie sa tyka
vztahu medzi

digitalne zru€nosti a trh prace:

PodpredsedniCka Komisie Margrethe Vestagerova uviedla, Ze cielom
odporiéani je prekonat prekazky, ktoré obmedzuju pokrok EU v oblasti
digitalnych zru€nosti na individualnej, odvetvovej a vnutrostatnej urovni, kedze
v sucCasnosti existuju velké rozdiely v digitalnych zruc¢nostiach medzi
jednotlivymi krajinami EU, etapami Zivota a odvetviami hospodarstva.

Podla jej nazoru prekazky na odvetvovej urovni suvisia s "nesuladom medzi
tym, €o su fudia schopni robit' z hladiska digitalnych zru€nosti, a tym, €¢o sa
od nich vyZzaduje v ich su€¢asnom aj buducom zamestnani".

Podla Komisie viac ako tretina pracovnikov v EU v st&asnosti nedisponuje
digitalnymi zruénostami, ktoré sa vyzaduju na vacsine pracovnych miest.
"Potrebujeme, aby ludia mohli vyuzivat digitalne zru€nosti vo vSetkych
odvetviach hospodarstva," povedala Vestagerova a vyzvala Clenské Staty,
aby "otvorili" svoj pristup k digitalnym zru€nostiam. (zdroj: Euractiv )

* Co-funded by the
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Druha suvisi s prierezovostou digitalneho prechodu vsSetkymi réznymi
sektormi spoloCenského Zivota, nielen vzdelavanim, ale aj hospodarstvom,
ucCastou na politickom zivote a socialnymi interakciami. Preto Eurdpska
komisia presadzuje komplexny pristup k rozvoju digitalnych zruc€nosti, ktory
sa nezameriava len na digitalne vzdelavanie ako takeé, ale ktory uznava, Ze
kazdy sektor sa stal digitalnym sektorom:

"[Musia] vnimat kazdy sektor ako digitalny sektor,”" povedala na tlacovej
konferencii a dodala, Ze tento problém sa netyka len vzdelavania.

Komisia zaroven presadzuje komplexnejsi pristup k rozvoju digitalnych
zrucnosti aj v sektore vzdelavania, aby sa zabezpecdilo, ze ucitelia budu mat’
k dispozicii nastroje a kompetencie na vyuzivanie a vyucovanie digitalnych
zrucnosti.

Podla Komisie sa len 39 % ucitelov citi byt pripravenych vyuzivat digitalne
technoldégie vo svojej praci a len tretina Studentov navstevuje Skoly, ktoré
zaviedli stratégie vyuzivania digitalnych technoldgii vo vyu€ovani a uceni.
"Digitalne zrucnosti by sme mali zacClenit do kazdéeho predmetu, ktory sa v
Skole vyucuje, ako aj do samostatného predmetu," povedala Vestagerova.
(zdroj: Euractiv )
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Subor nastrojov na vyhladavanie falzifikatov

2. Digitalne zruc¢nosti a digitalne
kompetencie - koncepcny
ramec

Ak existuje vSeobecna zhoda v tom, zZe je naliehavo potrebné podporovat
digitalne zruc¢nosti a kompetencie, prebieha diskusia o r6znych definiciach
digitalnych zru€nosti a kompetencii.

2.1 Digitalne zruc¢nosti

Oblastou, ktora sa snazi skumat, reflektovat a navrhnut spravny subor
vedomosti na rieSenie vyziev medialneho prostredia, je medialna
gramotnost.

Odkial pochadza tento koncept? Teraz sa pokusime nacrtnut
vztahy medzi medialnou gramotnostou a gramotnostou, ako aj jej historiu, aby
sme ukazali jej obmedzenia a moznosti jej zlepSenia podla odbornikov na
medialnu vychovu.

a. Od medialnej vychovy k digitalnym kompetenciam (a spat))

Rozmach masovych meédii v minulom storoCi a nasledny prechod na
digitalne technoldgie vytvorili nové vzdelavacie potreby. Vychadzajuc z
Falcinelliho (2021) rekonstrukcie vyvoja medialnej gramotnosti s nastupom
novych meédii, uvadzame zjednoduseny prehlad vzniku réznych koncepcii v
ramci medialnej pedagogiky:

.LMedialna vychova: v 70. rokoch 20. storoia UNESCO a Conseil
international du Cinéma et de la Télévision jasne hovoria o medialnej
vychove a definuju ju ako sStudium historie médii, ich ulohy v spoloCnosti a
pristupu k nim. Tento pojem sa spociatku vztahoval len na masové meédia,
ako je televizia, rozhlas a tlac¢. Falcinelli (ivi: 36) ilustruje tri r6zne dimenzie,
v ktorych sa zvyCajne zamyslaju postupy medialnej vychovy: Medialna
vychova ako vychova k pochopeniu medialnych posolstiev a medialneho
systému; 2) medialna vychova ako vychova k spravnemu vyuZzivaniu
komunikacnych prostriedkov; 3) medialna vychova ako vychova k tvorbe
originalnych medialnych posolstiev.
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Il. Gramotnost’ v oblasti novych médii: vychadza z Jenkinsovej (et al. 1998)
prace o participativhnej kulture a zameriava sa na individualizaciu tych
kompetencii, ktoré mozno z medialnej vychovy uplatnit a rozSirit v novych
meédiach: od hrania po rieSenie problémov, remixovanie obsahu a
vytvaranie sieti. Zahfha tiez schopnost pristupu, analyzy, hodnotenia a
vytvarania sprav v réznych kontextoch.

lll. Digitalna gramotnost: Schopnost porozumiet a pouzivat informacie v réznych
formatoch z réznych digitalne sprostredkovanych zdrojov. Zaciatkom
roku 2000 ju Eurdpska rada[1] oznacCila za predpoklad tvorivosti, inovacii a
podnikania.

IV. Digitalne kompetencie: V poslednych patnastich rokoch zacala Europska
rada vytvarat konzistentnejSi ramec klu€ovych kompetencii pre celozivotné
vzdelavanie[2], ktory digitalne kompetencie povazuje za jednu z 8 hlavnych
kompetencii, a to vo verziach z roku 2006 aj 2018. Digitalna kompetencia je
ustrednym prvkom rozvoja digitalneho obclianstva alebo sprostredkovanej
ucCasti na verejnom zivote a v sucCasnosti ju definuje europsky ramec DigiComp
2.2. , ktory sa deli na 5 oblasti: Informacna a datova gramotnost, Komunikacia a
spolupraca, Tvorba digitalneho obsahu, BezpeCnost a RiesSenie problémov.

[ CE (2003) eLearning: Urad pre vydavanie
publikacii Eurépskej unie, Luxemburg.

] KPa€ové kompetencie pre celozivotné
vzdelavanie -
https://op.europa.eu/en/publication-
detail/-/publication/297a33c8-a1f3-11e9-
9d01-01aa75ed71a1/language-en

M Co-funded by the
Il Erasmus+ Programme
of the European Union

FakeSpetting 17




Subor nastrojov na vyhladavanie falzifikatov

Digitalna gramotnost’ je definovana v Usmerneniach pre medialnu a
informa&nu gramotnost’ (dalej len "usmernenia"), ktoré boli podporené ako
opatrenie 7 AkEného planu digitalneho vzdelavania:

Byt digitalne gramotny znamena vediet, ako pouzivat digitalne technologie
na pristup k informaciam, ich spravu, pochopenie, integraciu, komunikaciu,
hodnotenie, tvorbu a Sirenie informacii - bezpeCnym a vhodnym sp&ésobom.
Digitalna gramotnost méze tiez pomoct Ziakom aktivne sa zucCastriovat, ucit
sa, budovat si plnohodnotnu kariéru a socialne komunikovat v dnesnej
spolo¢nosti. Digitalna gramotnost ako taka je predpokladom rozvoja
aktivneho a splnomocneného digitalneho obclianstva. (Usmernenia: 20)

Vztah medzi obcianskou angaZovanostou a gramotnostou nie je ni€im
novym: bol to Tullio de Mauro - lingvista, angazovany intelektual a byvaly
taliansky minister Skolstva, ktory v gramotnosti identifikoval jeden zo
zakladnych predpokladov samotnej demokracie[3]: aj v demokratickom
kontexte su obCania bez gramotnosti rovhako poddanymi ako v totalitnych
rezimoch. Gramotnost dospelych sa neustale monitoruje: prikladom je
program OECD pre medzinarodné hodnotenie kompetencii dospelych[4],
ktory dlhodobo monitoruje gramotnost, matematicki gramotnost’ a rieSenie
problémov u dospelych.

Ak je vS8ak spravne pochopenie informacii nevyhnutnou podmienkou na
podporu obcianskej a digitalnej angazovanosti, podla niektorych odbornikov
to nestaci. Jeden z prvych naznakov mozno najst v zlozitom a réznorodom
chapani samotnej medialnej gramotnosti: zda sa, zZe tento koncept sa
rozSiruje z lingvistického a kognitivheho ponatia gramotnosti a snazi sa ho
prispésobit medialnym a digitalnym medialnym kontextom.

3 Intervista a Tulio De Mauro -  Alfabetizacia e democrazia -
https://damianorama.wordpress.com/2008/11/01/intervista-a-tullio-de-mauro-
alfabetizzazione-e-democrazia/

4 Program medzinarodného hodnotenia kompetencii dospelych (PIAAC)
https://www.oecd.org/skills/piaac/
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b Medialna gramotnost’ vs. medialna vychova

Vyskumnici v oblasti udajov a spoloCnosti Bulger a Davison (2018)
poskytuju vyCerpavajucu spravu o hlavnych iniciativach v oblasti medialnej
gramotnosti, vypracuvaju ramec na ich hodnotenie a poskytuju
zainteresovanym stranam odporucania na produktivhu implementaciu
medialnej gramotnosti. Z ich vyskumu vyplyva, Ze jednou z hlavnych pricin
neuspechu iniciativ v oblasti medialnej gramotnosti je Sirka ich oCakavani:
"le to rozliSovanie presnosti, hodnotenie zaujatosti, produktivne
zaobchadzanie s informaciami, byt informovanym voli€Com?" (ibid.: 16).
Jednym z jej dalSich problémov je opat jej anachronizmus a skutocCnost, ze
celu zodpovednost za rozliSovanie kvality informacii kladie na kone¢ného
pouzivatela:

Napokon, vyskum medialnej gramotnosti sa zvyCajne zameriava na
individualnu zodpovednost za rozliSovanie pravdivosti alebo presnosti
sprav. Kedze platformy ako Facebook, Google a Twitter Coraz viac
personalizuju pristup k informaciam, individualna zodpovednost sa stava
naroc¢nejSou, najma ak metdéddy podavania informacii nie su transparentné.
Jednou z vyziev pre dalSi vyskum je urCenie oCakavani, ako moéze
jednotlivec posudit spoflahlivost’ informacii, ked Sirka korpusu, napr. €o je
zahrnuté a vylu€ené a preCo (a ako sa to liSi od informacii podavanych
inym), nie je viditelna ani pristupna. Je potrebné prehodnotit medialnu
gramotnost’ vo veku platforiem (ibid.: 17).

. -
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Jednym z najpovolanejSich hlasov v
diskusii o potrebe a obmedzeniach
medialnej gramotnosti je David
Buckingham, odbornik na medialnu
vychovu a autor Manifestu medialnej
vychovy (2019). Podobne ako vysSie
uvedeni vedci nepochybuje o ucele

medialnej gramotnosti ani o jej
nevyhnutnosti \% digitalne
sprostredkovanom prostredi. Na

viacerych miestach vSak zdéraznuje,
ako sa medialna gramotnost’ Casto
vyuziva ako "rychla naprava" (2021:
22), jednoduché rieSenie zlozitych
problémov, alebo este horsie, ako
individualizované rieSenie
systémovych problémov, ktoré by sa
mali riesit prostrednictvom
viacurovriovych operacii. Hoci vo
svojej kritike zdbraznuje, ako vlady -
najma britska - maju tendenciu
pouzivat medialnu gramotnost ako
zamienku na vyhybanie sa regulacii
cinnosti velkych digitalnych
platforiem, poukazuje aj na to, Ze
samotny koncept medialnej
gramotnosti predstavuje ramec, ktory
zodpovednost za systémoveé
problémy prenasa na jednotlivych
pouzivatelov.

Jednym 2z prikladov, kde sa tento
problém prejavuje, je inStrumentalny
pristup k digitalnej gramotnosti, kde
sa technické znalosti - ako napriklad

vediet koédovat - prezentuju ako
rieSenie politickych a kulturnych
problémov;

FakeSpetting 20

alebo ked sa jednoduché a
dostupné metdédy overovania faktov
poskytuju ako rieSenie systémovej
informacnej poruchy:

Niekedy sa predpoklada, zZe digitalna
gramotnost znamena len naucit sa
pouzivat digitalne nastroje: naucit’ sa
pracovat s hardvérom alebo pouzivat
softvér, napriklad vyhladavace. Toto
je instrumentalny pristup, na ktory
som narazal. Pre mna je to len
zaciatok procesu. Samozrejme,
musime vediet, ako najst informacie
online; a to, ako to robit’ efektivne, sa
musime naucCit. Ale tazsSie otazky
prichadzaju, ked musime tieto
informacie pochopit, spracovat a
vyhodnotit. Musime posudit, Comu by
sme mali verit, a to nie je vbbec
jednoduché. Tu prichadza na rad
medialna vychova. Napriek vSetkym
volnym recCiam o faloSnych spravach
nejde len o rozliSovanie medzi

pravdivymi a nepravdivymi
informaciami. Nie je to nieCo, Co
moézeme urobit’ pomocou
jednoduchého kontrolného zoznamu:
naopak, zahfha to ovela

komplexnejsSi, viacrozmerny proces
analyzy a hodnotenia. Nie je
jednoduché sa to naucit: ale bez toho
sme strateni? (Buckingham 2021: 26)
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Buckingham je propagatorom systémovych vzdelavacich prostriedkov, v
ktorych cely vzdelavaci systém rozpoznava komplexnu sietovu medialnu
krajinu, do ktorej sme vsadeni, a prebera zodpovednost' za ich pripravu tym, ze
do centra Skolskych programov stavia u€ivo medialnej vychovy. Zameriava sa
na pojmy ako kritické myslenie, ktoré zahfria rieSenie problémov, ale
neobmedzuje sa len nan, a zahfha aj informacie o zlozeni medialneho
prostredia a ulohe jeho aktérov.

Kdédovanie je urcCite zru€nost, ktoru by Studenti mali mat moznost’ ziskat, ak
chcu, ale tvrdit, ze im pomaha pri rieSeni problémov alebo ze je nevyhnutnym
tréningom pre buduce zamestnanie - a preto by sa ho mali ucit vSetci Studenti -
je velmi diskutabilné. Je pravda, Ze deti musia vediet, ako funguju digitalne
technoldégie; ale musia tiez pochopit, ako funguju digitalne média ako
priemyselné odvetvia a kulturne formy reprezentacie. Ak sa maju stat’ aktivhymi
pouzivatelmi technoldgii, musia sa naucit viac nez len technické zrucnosti:
potrebuju socialne, politické, ekonomické a kulturne porozumenie. (2019: 82)[5]

5 Odkaz sa vztahuje na talianske vydanie textu, ktoré je tu uvedené v anglickom preklade.

H Co-f
FakeSpetting 21 | [

of the European Union



Subor nastrojov na vyhladavanie falzifikatov

2.2. Digitalne kompetencie

Falcinelli ukazal, ako koncept digitalnej kompetencie vychadza z konceptu
digitalnej gramotnosti, ale rozSiruje ho, aby mal komplexnejSiu definiciu vhodnu

pre digitalny vek.

a.Definovanie digitalnych kompetencii: teoreticka vyzva

Gallardo-Echenique et al. (2015) urobili rozsiahly prehlfad literatury o réznych
cieflom "nie dosiahnut’ jedinu definiciu v
redukcionistickom pohlade, ale systematicky preskumat rézne definicie a

definiciach digitalnych kompetencii s

identifikovat’ styéné body zo Sirokého a réznorodého pohfadu” (ivi: 2).
Rozdiely oproti digitalnej gramotnosti su uvedené nasledovne:

Differences between digital competence and digital literacy

Digital competence
An employability requirement of the digital |
age

" A 'skills' connotation, implying
competency with some of today's
computer applications, including word
processing and e-mail, ete.

" Sal of abilities neaded to apply digital
technologies to work, leisure and
education

| Skills people should have in the digital ara

| Skills to communicate with others and
addrass a wide range of texts in all media

A range of capabilities (knowledge, skills
and compelances) covering three main
categories: ICT practitioner skills; ICT
user skills, and e-business skills

Demonstrated ability 1o apply knowledge,
skills and attitudes to achieve observable
resulls; measurable performance through
rubrics

' Confidant and critical use of Information
Society Technology (IST) for work, leisure
and communication

Underpinned by bagic skills in ICT: the
use of computers to retrieve, assess,
store, produce, present and exchange
information, and to communicate and
participate in collaborative networks via
tha Intermet

FakeSpetting

22

Digital literacy

Conceptualizations of the changing learning
paradigm in the digital age

| Deictic approaches to leaming and

communication

| Set of undarstandings needed in the digital

era lo undersiand, preduce and negotiate
meaning in a culture made up of powerful
images, words and sounds

| An assumplion that skills, awarenasses and

understandings exist that will enable
individuals first 10 survive and second to ba
more effective in their e-encounters

| A combination of technical-pracedural,

cognitive and emotional-social skills

| Processes of awareness, confidence,

evaluation, reflection, adaplability and
willingness lo meet the digital age challenges

[ Ability to understand and use infarmation in

mubtiple formats from a wide range of
sources when this is presented via
compulers

Complex cognitive, motar, sociological, and
emotional skills thal users need in order to
function effectively in digital environments

[ Awareness, atlitude and underling abilites

needed to use digital tools appropriataly and
to reflect upon this process

Co-funded by the
Erasmus+ Programme
of the European Union



Subor nastrojov na vyhladavanie falzifikatov

Niektoré postrehy, ktoré mozno uviest o tejto odliSnej konceptualizacii
kompetencii a gramotnosti, su, Ze zatial o gramotnost sa Casto opisuje ako
individualna, kognitivha zru€nost, ktora suvisi s vnutornym chapanim
praktickych technickych operacii, kompetencia sa €asto opisuje ako situacna,
socialna schopnost pouzivania, ktora vznika z uplathovania gramotnosti;
opisuje sa tiez ako kritické pouzivanie na rézne ucely a orientuje sa na
zamestnatelnost, volny ¢as a komunikaciu. Zatial €¢o gramotnost’ je zakladom
kompetencie, je to individualna vlastnost: kompetencia je socialna zrucnost. V
zavere ich prehladu sa vsak konstatuje komplexny status pojmu Digitalna
kompetencia, ktory stale zostava jadrom vzdelavania zodpovedného obZ&ana:

Na zaklade tohto prehfadu literatury mozno digitalne kompetencie povazovat za
mnohostranny koncept, ktory vychadza z viacerych vychodisk [...] Uzko suvisi s
pristupmi k gramotnosti, ale nie je s nimi totozny. Digitalna kompetencia sa v
politickych dokumentoch povazuje za kluCovu kompetenciu, ale zatial nie je
stabilnym pojmom [...] Tieto r6zne pojmy znamenaju, ze stale neexistuju jasné
usmernenia na hodnotenie digitalnej kompetencie (Ananiadou a Claro, 2009).
Zatial ¢o niektori vnimaju digitalne kompetencie ako technické vyuzivanie IKT, ini
ich definuju SirSie ako uplatihovanie vedomosti alebo ako zru€nosti 21. storocCia.
Informacna a znalostna spolo¢nost zdérazriuje potrebu "vzdelanych obdanov
schopnych pristupovat k informaciam, vyhodnocovat ich, organizovat,
interpretovat’ a Sirit v Coraz vacsej miere v digitalnych formatoch vymienanych
prostrednictvom podpornych technolégii" (Somerville, Lampert, Dabbour, Harlan a
Schader, 2007, s. 9). Je nevyhnutné, aby si ludia osvoijili novy pocit sebadbvery,
aby zvladli technoldgie a digitalne sluzby. Ako pedagogovia a vyskumnici by sme
mali mat za ciel podporovat ob&anov v rozvijani zru€nosti, vedomosti, etickych
ramcov a sebadbvery, ktoré im v buducnosti dobre posluzia (Jenkins, 2006;
Jenkins, Clinton, Purushotma, Robison & Weigel, 2006). Vzhladom na tieto vyzvy
by si inStitucie a tvorcovia politik mali stanovit aktualne priority v oblasti
vzdelavania, aby mohli u€inne reagovat na meniace sa potreby zZiakov 21. storocia.
Spravne nadobudnutie digitalnych kompetencii alebo digitalnej gramotnosti,
chapanej z holistického a emancipacného hladiska, je klu€om k aktivnej a funkénej
ucasti v suCasnej spolo€nosti. (Gallardo-Echenique et al. 2015: 12)
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b. Ramec digitalnych kompetencii pre obéanov (DigComp)

Tento zlozZity stav definicie digitalnych znalosti je dévodom, preCo Eurdpske
spoloCné vyskumné centrum v priebehu rokov vyvinulo Ramec digitalnych
kompetencii pre obCanov (DigComp) ako komplexny ramec na definovanie a
prijatie digitalnych kompetencii na réznych urovniach riadenia.

V skuto€nosti je rébznorodost’ definicii digitalnych kompetencii, ktoré uz
boli predstavené, jednym z dbévodov, preco sa DigComp podarilo ziskat. Ramec
ponuka spolocny slovnik a flexibilnu definiciu, ktoru mozno pouzit’ pri definovani
digitalnej kompetencie.

KedZze ide o novy a pomerne komplexny pojem, digitalna kompetencia sa
chape a opisuje réznymi spdsobmi. Zainteresované strany zdoéraznuju, Ze
DigComp poskytol spolo¢ny jazyk a terminolégiu na rozpravanie a navrhovanie
novych projektov v oblasti digitalnych kompetencii vo vSetkych druhoch oblasti.
VsSimli si, Zze DigComp zaviedol vS8eobecnu, niektori ju nazyvaju "makkou" alebo
"prierezovou" definiciou digitalnej kompetencie, ktora je doplnkova a
kompatibilna s inymi SpecifickejSimi, odvetvovymi, "tvrdSimi" definiciami. (Kluzer,
Pujol Priego 2018: 23)

Koncepcia kompetencie je vyjadrena v troch dimenziach, ktoré spodivaju v
réoznych formach vedomosti, ktoré su vyjadrené ako vedomosti; vediet ako; byt
si vedomy:

VEDOMOSTI:

Znamena vysledok osvojenia si informacii prostrednictvom ucenia. Znalosti su
suborom faktov, principov, teoérii a postupov, ktoré sa tykaju urcCitej oblasti
prace alebo studia.

ZRUCNOSTI:

Ide o schopnost aplikovat vedomosti a vyuzivat know-how na plnenie uloh a
rieSenie problémov. V kontexte eurdpskeho kvalifikaéného ramca sa zru€nosti
opisuju ako kognitivhe (zahfhajuce pouzivanie logického, intuitivheho a
tvorivého myslenia) alebo praktické (zahfhajuce manualnu zru€¢nost a
pouzivanie metdd, materialov, nastrojov a pomocok).

ATTITUDY:

Su chapané ako motivacia vykonu, zaklad pre pokracovanie kompetentného
vykonu. Zahfhaju hodnoty, aSpiracie a priority.
(zdroj: Dig.Comp 2.2.: 3)
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Tieto tri dimenzie sa meraju v urovniach zru€nosti, ktoré mozno inak opisat
ako urovne autondmie kompetencii: jednotlivé zruCnosti mozno vykonavat s
vedenim, samostatne alebo s moznostou ich odovzdavania inym:

FOUNDATION |1 At basic level and with guidance, | can:

2 At basic level and with autonomy and appropriate guidance where needed, | can:

INTERMEDIATE | 3 On my own and solving straightforward problems, | can:

4 Independently, according to my own needs, and solving well-defined and non-
routine problems, | can:

5 As well as guiding others, | can:

ADVANCED
6 At advanced level, according to my own needs and those of others, and in complex
contexts, | can:
HIGHLY 7 At highly specialised level, | can:
SPECIALISED

g At the most advanced and specialised level, | can:

Urovne spésobilosti  su  rovnako
zalozené na kognitivnych doménach
zapamatania, porozumenie,
uplatiiovanie a hodnotenie, tvorba.

Oblasti digitalnych kompetencii su

DigComp Celkovo 5: informacna a datova
gramotnost; komunikacia a
spolupraca; tvorba digitalneho
obsahu; bezpecnost; rieSenie

Digital problémov. Kazda oblast zodpoveda
content creation konkrétnym kompetenciam:

Co-funded by the
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3. Hodnotenie digitalnych zruénosti alebo kompetencii
3.1. Minulé iniciativy

Aké iniciativy boli v minulosti podporované na hodnotenie digitalnych
zrucnosti? Od elektronického portfélia Europass az po navrh digitalnych
osvedcCeni sa uskutocCnila séria réznych iniciativ, ktoré sa snaZzili poskytnut
europskym obCanom nastroje na spojenie potrieb trhu prace a zrucnosti
obcCanov a

schopnosti. Tieto iniciativy sa vSak stretavaju s problémom integracie a
prevodu réznych spdsobov merania a certifikacie zru¢nosti, najma digitalnych.
Eurdpska unia zdbrazrniuje vyznam uznavania zru€nosti a kvalifikacii v zaujme
rozvoja medzinarodného trhu prace, priCom zaroven umoznuje mobilitu a
vzdelavanie:

Uznavanie zru€nosti a kvalifikacii je klu€om k podpore mobility a vzdelavania, ako
aj kariérnych prilezitosti pre v8etkych v EU. Existuju dva rézne postupy uznavania
kvalifikacii:

Uznanie za dalSie vzdelavanie a odbornu pripravu

Uznavanie pre pristup k zamestnaniu vratane regulovanych povolani

(zdroj: Europass)

a. Europass

Europass je bezplatny online nastroj, ktory pomaha Eurépanom pri riadeni ich
kariéry a Studia. Jeho funkcie zahfriaju:

® \/ytvorte si osobny zaznam vSetkych svojich zru¢nosti, kvalifikacii a skisenosti

® Zamyslite sa nad svojimi schopnostami, aby ste pochopili svoje potreby a zaujmy.
® Prijimanie personalizovanych navrhov kurzov

® Priprava a sledovanie ziadosti, navrhovanie vlastnych zivotopisov a
motivacnych listov pre rézne kurzy a Studium

e Ukladajte vSetky svoje dokumenty a subory na jednom

bezpenom mieste (zdroj: Europass )
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Bola navrhnuta Specialne na ufahcCenie hladania pracovnych miest, ochrana
priCcom sukromie a osobné udaje pouzivatelov :

Europass pouziva informacie vo vasom profile na analyzu vasich zru€nosti a na
navrhovanie zaujimavych pracovnych miest a kurzov. Tieto funkcie Europass
moézete vzdy vypnut. Europass zhromazduje anonymizované Statistiky (napr.
kolko navstevnikov sa zaregistrovalo v Europasse) a trendy (napr. ¢i maju
pouzivatelia Europassu vysoku uroven digitalnych zru€¢nosti). Vase osobné
udaje sa na tento proces nikdy nepouziju. Vzdy mbézete vymazat cely svoj profil
Europass alebo jeho Cast, aby ste mali vzdy pInu kontrolu nad svojimi udajmi.

a. Europass e-portfélio

Nastroj Europass je urCeny na meranie a dokumentovanie digitalnych
zrucnosti, je to elektronické portfolio. ISlo o digitalne rieSenie, ktoré sa snazilo
ponuknut nastroj na zhromazdovanie ich kvalifikacii:

Jednotlivci tradicne dokumentuju svoje zruc€nosti, kvalifikaciu a skusenosti
pomocou Zzivotopisov, papierovych certifikatov a diplomov. V su€asnosti mézu
vyuzivat aj nastroje elektronického portfdlia, ktoré maju schopnost podporit
jednotlivcov v tejto istej ulohe. Elektronické portfélio mozno definovat ako
digitalny dynamicky nastroj, ktory jednotlivcom umoznuje dokumentovat,
zobrazovat' a spravovat ich zru€nosti, kvalifikacie a skusenosti poCas celej ich
kariéry. V suCasnosti e-portfélia ponukaju okrem inych zainteresovanych stran
aj webové stranky zamerané na rozvoj kariéry a sluzby zamestnanosti, webové
stranky profesijnych socialnych sieti, tvorcovia Zzivotopisov, platformy
elektronického vzdelavania a zvySovania kvalifikacie.

(Europass e-portfolio Background document, 2018: 2)

europass u
European Linion

Urenimioenpe  Wodnfavge | Fedaps  Findeosee
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Elektronické portfolio Europass bolo vyvinuté na zaklade portfélia dokumentov
Europass s ciefom dosiahnut’ konkrétne ciele:

e \/ytvorenie jediného vstupného bodu pre subor webovych nastrojov, ktoré si
medzi sebou vymienaju informacie a umoznuju jednotlivcom bez namahy
prechadzat’ z jedného nastroja na druhy;

e viest jednotlivcov k vytvoreniu a sprave osobného profilu, opisat’ ich zru¢nosti,
kvalifikacie a skusenosti a zostavit a ulozit’ vSetky prislusné dokumenty alebo
doklady o vzdelani (napr. otvorené odznaky, digitalne diplomy) v kniznici;

e \/ytvarat a upravovat dokumenty, ako su zivotopisy a motivacné listy,
prostrednictvom online

Redaktor;

® Podporovat jednotlivcov pri rozvoji ich kariéry definovanim ich zaujmov,
ciefov a aSpiracii a sledovanim ich pokroku =z hladiska celozivotného
vzdelavania;

® Poskytnut jednotlivcom vhodné vzdelavacie a pracovné prilezitosti na zaklade ich
osobny profil, aSpiracie a preferencie a

® Umoznit’ jednotlivcom pripravit, predlozit a sledovat svoje zZiadosti o Studium

a zamestnanie.

(Europass e-portfolio Background document, 2018: 2-3)

Yes we can!
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Elektronické portfélio bolo povazované za individualny nastroj, ur€eny najma
pre obCanov ako uciacich sa jednotlivcov, aby mohli aktivhe zhromazdovat
dokumentaciu suvisiacu s ich vzdelavanim:

Elektronické portfélio bude primarne zamerané na individualnych koncovych
pouzivatelov (dalej v tomto dokumente oznalovanych ako koncovi
pouzivatelia), ktori budu aktivhe pouzivat elektronické portfélio na
dokumentovanie svojich zru€nosti a kvalifikacii ziskanych poCas vzdelavania a
pracovnych skusenosti, ako aj na riadenie svojej kariéry a vzdelavania. Medzi
koncovych pouzivatelov patria Studenti, uchadzaci o zamestnanie, pracovnici
a dobrovolnici (bez ohfadu na ich zamestnanecky status alebo digitalne
zrucnosti), ale aj NEET (t. j. mladi fudia vo veku od 16 do 24 rokov, ktori nie su
v procese vzdelavania, zamestnania alebo odbornej pripravy). Mézu to byt
europski obCania, ale aj Statni prislusnici tretich krajin.

Ostatné zainteresované strany budu mat sekundarnu ulohu pri podpore a
postupnom vyuzivani elektronického portfélia Europass. Na jednej strane budu
facilitatori pomahat koncovym pouzivatefom dokumentovat ich zru€nosti a
kvalifikacie a riadit ich kariéru prostrednictvom e-portfélia. Do tejto cielovej
skupiny patria okrem iného poradcovia pre orientaciu a poradenstvo, verejné
sluzby zamestnanosti, narodné centra Europass, zamestnavatelia, institucie
vzdelavania a odbornej pripravy, zodpovedné vnutrostatne organy, odbornici v
oblasti IT. Na druhej strane budu prijemcovia prijimat a spracovavat osobné
profiy a dokumentaciu koncovych pouzivatelov. Elektronické portfélio
ponukne koncovym uzivatelom r6zne moznosti zdielania ich osobnych profilov
a inej dokumentacie s tretimi stranami. Do tejto cielovej skupiny patria najma
zamestnavatelia, poskytovatelia vzdelavania a odbornej pripravy, odbornici na
fludské zdroje spolu s dalSimi organizaciami, ktoré maju zaujem o posudenie
zdokumentovanych zru€¢nosti, kvalifikacie a pracovnych skusenosti koncovych
pouzivatelov.

(Europass e-portfolio Background document, 2018: 4-5)
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c. Digitalne poverenia

Ak bolo elektronické portfélio nastrojom na individualne zhromazdovanie
osobnych kvalifikacii, infrastruktura digitalnych povereni bola iniciativou, ktorej
cieflom bolo vybudovat infrastrukturu na "podporu ucinnosti a bezpelnosti
sp6sobu uznavania povereni, ako su kvalifikacie a iné vzdelavacie vysledky, v
celej Eurdpe"[1].

EDCI bude podporovat sluzby overovania pravosti v3etkych digitalnych
dokumentov alebo informacii o zruénostiach a kvalifikaciach, ako sa uvadza v
¢lanku 4.

(6) rozhodnutia Europass.

Infrastruktura bola zaloZzena na digitalnom objekte Credential:

Potvrdenie je zdokumentované vyhlasenie obsahujuce tvrdenia o osobe, ktoré
vydava vzdelavacia organizacia na zaklade vzdelavacej skusenosti. Europske
digitalne osvedcCenia opisuju dosiahnuté vysledky vzdelavania. Mézu opisovat'
¢innosti (napr. absolvované kurzy), hodnotenia (napr. projekty), uspechy (napr.
rozvinuté zrucnosti), profesijné opravnenia (napr. registracia ako lekar) a
kvalifikacie. Ako digitalny subor mdzu poverenia obsahovat Siroku sSkalu
cennych informacii, ktoré mdézu poméct pri uznavani a pochopeni poverenia
zamestnavatelmi a inymi instituciami. Eurépske digitalne poverenia maju oproti
papierovym osvedceniam mnozstvo vyhod: mézu znizit administrativhu zataz
Studentov a absolventov, ako aj poskytovatelov vzdelavania a odbornej
pripravy a podnikov. Europske digitalne poverenia mobzu tiez znizit vplyv
podvodov s povereniami a prispiet k bezpapierovym pracovnym postupom.
Eurépske digitalne poverenia podporuju okamzité overenie; prijemcovia si
mozu automaticky overit' informacie, ako je identita udelujuceho organu alebo
zabezpecenie kvality kvalifikacie. Eurépske digitalne poverenia su podpisané
elektronickou pecCatou, €0 znamena, ze sa na ne vztahuje pravny predpoklad
pravosti v celej EU, ako aj rovnocennost s papierovymi povereniami
obsahujucimi rovnaké informacie.
(Zdroj: Europass)

6 https://europa.eu/europass/en/what-are-digital-credentials
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32. Nova hranica hodnotenia digitalnych zruénosti: EDSC

Po tom, ¢o sme uz diskutovali o r6znorodosti definicii digitalnych kompetencii
(porovnaj Gallardo-Echenique et al. 2015), je pochopitelné, Ze mbéze nastat
problém nielen pri hodnoteni digitalnych kompetencii, ale aj pri snahe najst
integrovany spd&sob prijatia tohto hodnotenia na celom eurépskom uzemi.
DoterajSie skusenosti s Europassom a digitalnymi osvedceniami uz vydlazdili
cestu digitalnej certifikacii osobnych a odbornych zru€nosti s cieflom podporit
mobilitu na nadnarodnej urovni a zhromazdovat ré6zne certifikacie zru€nosti na
jednom digitalnom ulozisku.

Opatrenie 9 akéného planu digitalneho vzdelavania spociva v studii, ktoru
podporuje Eurépska komisia a vykonava Spolo¢né vyskumné centrum, zameranej
na vyvoj novej certifikacie, ktora méze pomdct rozvijat digitalne zruénosti v
nadvaznosti na myslienku infrastruktuary digitalnych povereni.

EDSC, ktory chcel umoznit :

® Na podporu realizacie opatrenia 9 akCného planu digitalneho vzdelavania
vykonava Spolo¢né vyskumné centrum Studiu o europskom certifikate
digitalnych zruénosti (EDSC), ktory ma pomdct ludom, aby ich digitalne
zrucnosti rychlo a jednoducho uznavali zamestnavatelia, poskytovatelia
odbornej pripravy a dalsi.

e EDSC bude vychadzat z eurdpskeho ramca digitalnych kompetencii
(DigComp).

e Studia mapuje existujice systémy certifikacie digitalnych zruénosti v Eurépe a
vykonava analyzu nedostatkov, potrieb a prinosov s ciefom pochopit ulohu a
hodnotu EDSC a to, ako by podporil uznavanie digitalnych zru¢nosti v Eurdpe.

e Studia sa z velkej Gasti opiera o konzultacie so zainteresovanymi stranami. Viac na
informacie najdete na stranke konzultacii so zainteresovanymi stranami EDSC.
K dispozicii je aj spoloCenstvo pre certifikaciu digitalnych zrucnosti (CoP),
ktorého hostitelom je spoloCnost’ All Digital.

(zdroj: Studia uskuto&nitelnosti Eurdpskeho certifikatu digitalnych zruénosti (EDSC)
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33. Niektoré osvedcéené postupy pri hodnoteni digitalnych zruénosti

Teraz stru€ne predstavime niektoré nastroje, ktoré sa v sucasnosti pouzivaju
pri hodnoteni digitalnych zru€nosti a kompetencii.

VSetky tieto nastroje maju rovnaké vlastnosti a organizaciu: otazky su rozdelené
do 5 oblasti DigComp, priCom sa pouzivaju kompetencie a priklady z ramca.
Odpovede, ktoré mdzu pouzivatelia poskytnut, vychadzaju z oblasti kompetencii
definovanych v ramci.

a.Test digitalnych zruénosti a pracovnej platformy

Test digitalnych zru€nosti a pracovnej platformy je digitalny nastroj zalozeny na
predchadzajucej verzii DigComp 2.0:

Digitalne zru€nosti sa stavaju nevyhnutnostou pre kazdého. V praci, doma alebo v
Skole pouzivame smartfony, pocitaCe a tablety a musime ich ovladat.

Ak si chceme objednat pizzu, zaplatit fakturu alebo naplanovat pracovnu
schbédzku, digitalne nastroje a internet su pre nas Zivot a pracu nevyhnutné.
Ako vSak zistit, ¢i mate spravne digitalne zru€nosti? A ako najst Skolenie, aby
ste sa zlepsili?

Teraz mate moznost otestovat’ si svoje digitalne zru€nosti a ziskat’ pristup k
moznostiam odbornej pripravy, ktoré zodpovedaju vasim potrebam. Nas novy
nastroj "Otestujte si svoje digitalne zruc¢nosti" vas méze podporit’ pri ziskavani
dobrého prehfadu o vaSich su€asnych digitalnych kompetenciach (na zaklade
zavedeného eurdpskeho ramca digitalnych kompetencii - DigComp 2.0), ¢o je
vychodiskovym bodom na urCenie toho, ¢o mobzete dalej urobit pre ich
zlepsSenie v zavislosti od vasich potrieb a ambicii.

Vyplnenie testu trva priblizne 20 minut a po jeho dokonc€eni dostanete suhrnnu
spravu o urovni vasich zru¢nosti. Na vykonanie testu sa musite zaregistrovat a
prihlasit’ a vysledky budu k dispozicii vo vasom profile.

Digitalny nastroj tiez umoznil exportovat’ vysledky hodnotenia a zaznamenat ich na
profile EUROPASS pouzivatelov.
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b. DigCompSat

Nastroj na sebahodnotenie digitalnych kompetencii (DigCompSAT) je nastroj
vyvinuty spoloCnostou ALL Digital, ktory sluzi na testovanie a reflexiu osobnych
digitalnych kompetencii na zaklade predchadzajucej verzie DigComp 2.1.

Cielom nastroja DigCompSat je empiricky otestovat subor kompetencii
DigComp 2.1 zodpovedajucich urovniam 1 az 6 (zakladna, stredne pokrocCila a
pokrocila). Nastroj je navrhnuty z metodologického hladiska, ktoré umoznuje
meranie digitalnych kompetencii podla troch prvkov - vedomosti, zruénosti a
postojov - pre kazdu z 5 oblasti DigComp. Respondentom poskytuje aj cestu
sebareflexie ich digitalnych kompetencii. Nastroj bol pilotne testovany v irsku,
LotySsku a Spanielsku na osobach vo veku 16 - 65 rokov. Nastroj DigComp ma
dobré psychometrické vilastnosti vratane validity a vnutornej konzistencie
poloziek. Nastroj je schopny plnit' tri hlavné funkcie pre ucastnikov testovania:
meranie existujucich kompetencii na zaklade sebareflexie respondentov;
identifikacia medzier v kompetenciach a zvySovanie povedomia. Stru¢nost
poloziek umoznila, aby testovaci ¢as v réznych krajinach, vekovych a
vzdelanostnych skupinach a pohlaviach bol kratSi ako 30 minut.
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c. MyDigiSkils:

My DigiSkills (https://mydigiskills.eu/test/ ) je najnovSi nastroj na
samohodnotenie zaloZeny na DigComp.

Dotaznik je zaloZzeny na oblastiach DigComp s odpovedami v 4 poliach, podla
vySSie uvedenych Urovni spOsobilosti ramca. Tu je niekolko prikladov odpovedi
zodpovedajucich nastroju a Urovniam odbornej spOsobilosti:

FOUNDATION | have no knowledge of this / | never heard | Not at all

of this
INTERMEDIATE | have only a limited understanding of this | Not much/ very little
ADVANCED | have a good understanding of this Yes | do/ Yes | am/ Yes it does
HIGHLY | fully understand this topic/issue and | could | Very much
SPECIALISED explain it to others
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4. Fakespotting

41. Fakespotting ako nastroj medialneho vzdelavania

a.RozsSirené medialne vzdelavanie

Obsah Fakespottingu moZzno povazovat za nastroj rozSireného opisu medidlnej
vychovy, ktory sa neobmedzuje len na zrucnosti a pojmy medialnej gramotnosti,
ale je uzito¢ny na ich integraciu do situovanejsSieho opisu digitalnych kompetencii.
Ak vezmeme do Uvahy modul 1, jeho obsah je sprievodcom vyvojom a vyzvami
digitalneho veku, ktoré sa neobmedzuju na ziskavanie technickych zruCnosti, ale
predstavuju komplexny prehlad socialnych d&sledkov digitalnych médii.

Podla Buckinghamovych instrukcii a prikladov si Fakespotting nekladie za ciel riesit
digitalne dezinformacie prostrednictvom technickych zruénosti, ako je kédovanie,
ale dokaze poskytnut historicky opis vyvoja medialneho prostriedku od vynajdenia
tladiarenského stroja az po digitalne prostredie, ¢im pomaha pouzivatelom
zamysliet sa nad désledkami ich informacnej moci a zodpovednosti za zdielanie
presnych informacii v informacne pretazenom prostredi. Po tomto type pristupu
nasleduje opis kognitivhych procesov implikovanych pri vyhladavani a zdielani
informacii online, ktoré zvysuju pochopenie a uvedomenie pouzivatelov pri ich
spravani online.
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Fakespotting je tiez imunny voci

"napravnému" alebo "nddzovému"
pristupu, ktory len identifikuje digitalnu
medidlnu krajinu ako nebezpeclny
priestor pre nebezpecnu navigaciu, ale
aktivne podporuje digitalnu kultudru.
Napokon, Fakespotting sa vyhyba
tomu, co Rivoltella nazyva lahkou
medidlnou vychovou, a sleduje to,
comu sa

chceme venovat ako

rozsSirenému opisu. Vo svojom
historickom opise medidlnej vychovy
(Rivoltella 2020) sa zasadzuje za novy
vyskum v oblasti medidlnej vychovy,
ktorého slavnost a Siroké rozsirenie
spOsobili stagnaciu v produkcii nového
vyskumu. Problém lahkého pristupu k
medialnej vychove ilustruju kontrolné
zoznamy, ktoré - podobne ako

Buckinghamom navrhované ‘"rychle

rieSenia" - poskytuju jednoduchy
nastroj na okamzitu kontrolu informacii
na internete bez toho, aby pouzivatelom
a Studentom pomohli rozvinut kritické
chapanie toho, ako informacné kanaly
funguju alebo aké doésledky maju na
politiku alebo spolocensky zivot. Ak sa
pristupny a zrozumitelny

opis obsahu medialnej vychovy kli¢om
k podpore digitalnych kompetencii, tak
je dolezité, aby jeho pristupnost
neohrozovala komplexnost

spracovavanej problematiky.

FakeSpetting 36

Preto sme predstavili vznik
konceptu digitalnych kompetencii a
to, ako vychadza z medialnej vychovy
a prechadza cez medialnu
gramotnost. Digitalne kompetencie v
dimenziach, ktoré navrhuje DigComp,
nemozno dosiahnut’ prostrednictvom
rychlych rieSeni, ale len podporou

kritického myslenia.
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b. Kritické myslenie a digitalne kompetencie

Fakespotting pomaha budovat kriticky pristup k medialnemu ekosystému a
poskytuje Studentom off- aj online nastroje na orientaciu v digitalnom medialnom
priestore, informacnom pretazeni Ci jeho ozvenach.

Niektoré priklady toho, ako moduly pom®&Zu rozvijat’ kritické myslenie sUvisiace s
digitalnymi kompetenciami, su:

® Historia medidlnych inovacii (Modul 1) méZe pouzivatelom pomoct zamysliet sa
nad ich informacnou mocou a umoznit im uvedomit si doésledky reguléacie
medialneho priestoru na slobodu prejavu.

® nastroj Media Diet (modul 2), ktory je prisposobitelnym nastrojom kritického
myslenia, ktory moZno prisposobit a opatovne pouzit v mnohych réznych
vzdeldvacich kontextoch

e priklady typov manipulacie (modul 3) s inovativhou kombinaciou digitalnych
nastrojov a operac¢nych otdzok na rieSenie manipulovaného obsahu

e Metodika bocného citania (Modul 4), ktora poskytuje pristupnd metodiku na
overovanie a porovnavanie réznych médii a posiliuje hodnotiace zrucnosti pre
multikonvergentné digitdlne medidlne prostredie.

e Konkrétne priklady informacného neporiadku (modul 5 a 6) méZzu pomoct
zasadit skusenosti s digitalnou spotrebou informacii do socidlneho a politického
Zivota pouzivatelov.
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42. Falosny tip a digitalne kompetencie

Ako sa obsah projektu Fakespotting zaClefiuje do ramca digitalnych kompetencii?
Tu sU uvedené oblasti DigComp, na ktoré sa vztahuje projekt Fakespotting, a dalej
konkrétne digitalne kompetencie, ktoré mbze projekt pom©&ct rozvijat’:

Information and data
literacy

Communication and
collaboration

Digital content
creation

Safety
Problem solving

FakeSpetting

Browsing, searching and filtering data, information and digital content;
Evaluating data, information and digital content;
Managing data, information and digital content;

Interacting through digital technologies;

Sharing through digital technologies;

Engaging in citizenship through digital technologies;
Collaborating through digital technologies;
MNetiguette

Developing Digital content;
Integrating and re-elborating digital content;

Protecting health and well-being;

Creatively using digital technologies;
Identifying digital competence gaps;
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4.3 Fakespotting akoa Dynamic integracia Digitalne
kompetencii v eurépskych studijnych
programoch

" BEURN)E
\Access to information
\is a right, learn|how

to exercise it
responsibly.
\
Through its 6 modules, you will
learn what disinformation is, how to
detect it, and tools to fight it.

a.Prisposobenie Fakespottingu akénému planu digitalneho vzdelavania

Fakespotting 102: Ramec pre integraciu digitalnych kompetencii na vysokych
Skolach sa ubera smerom stanovenym v ak€nom plane digitalneho vzdelavania a
navrhuje integraciu vedeckého pristupu SirSieho ramca medialneho vzdelavania
do existujucej infraStruktuUry vzdelavacich inStitUcii.

V nadvaznosti na mysSlienku rekonfiguracie vzdelavania v suUlade s
poziadavkami digitalneho veku ma tento vystup za ciel integrovat obsah projektu
do inStitucii vySSieho vzdelavania. Tymto spOsobom sa bude prevadzkovat
distriblcia dostupnych a prisp&sobitelnych digitalnych medialnych vzdelavacich
nastrojov vhodnych na podporu digitalnych kompetencii vhodnych pre trh prace.
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b.Podpora digitadlnych kompetencii suvisiacich s trhom prace

V nadvaznosti na digitalne vzdelavanie a akEny plan m&ze Fakespotting
prostrednictvom svojich digitalnych modulov pom&ct pri rozvijani digitalnych
kompetencii sUvisiacich s trhom prace.

Po prvé, rozSiruje vysledky prieskumu digitalneho trhu prace, ktory
identifikuje niektoré poziadavky digitalneho trhu prace a ktory usmernil vyvoj
obsahu modulov.

Po druhé, digitalne moduly budu spolivat v navrhu dynamickej a
prispOsobivej integracie obsahu medialneho vzdelavania a digitalnych
kompetencii do eurdpskych Studijnych programov. Integrovatelnost’ modulov do
vystupu bude zabezpelena ich prvkami. Pre kazdy modul budu uvedené :

® SUuhrn modulu

® Ciele modulu

e \Vysledky vzdeldvania v rdmci modulu

® Subor praktickych cvié¢eni pre ucitelov a vychovavatelov, ktoré moézu
implementovat do svojich kurzov

® Spolocny slovnik digitdlneho veku

Nasledne, po objasneni prepojeni medzi obsahom modulov a digitalnymi
kompetenciami, sa budu vysledky vzdelavania jednotlivych modulov hodnotit
nielen prostrednictvom samohodnotiaceho nastroja Fakespotting, ale aj
prostrednictvom dalSich nastrojov na hodnotenie digitalnych zru¢nosti uvedenych
v § 3.3, ktoré budu tiez navrhnuté ako integracia pre vysoké skoly s cielom overit
ich prispdsobivost poziadavkam Akéného planu digitalneho vzdelavania.

Napokon, obsah Fakespottingu a jeho navrh na integraciu digitalnych
kompetencii moZno navrhnut ako sucCast’ Studie uskutoCnitelnosti EDSC, ktora sa
skonC€i v novembri 2023 v ramci EurOpskeho roka zru€nosti.
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Fakespotting Toolkit

4.4. Digital Labour Market Survey

The aim of this questionnaire is to identify the digital and media skills
more requested by the Labour Market.

150 employers working in the digital field assisted Fakespotting project in
assessing which media and digital information skills are most demanded
by future or current workers.

Questions addressed three important aspects: the level of digital literacy,
the analysis and use of information and how these skills affect a person'’s
working life. In this way, we will determine the skills’ framework that you
think is necessary for future professionals.

The survey will help to determine the skills HEIs students and young adults
need to acquire in terms of information retrivial, ethics when
communicating through digital tools, problem-solving skills, or the
technical knowledge needed, among others.

The questionnaire is based in a multiple-choice format. 5 answers
ranging from 1, the most negative, to 5, the most positive.

The charts below present the average scores at National and European
level related to each topic or skills required.

What level do you think professionals hired in your workplace are currently at
in terms of evaluating data, information and digital content?

Basic level- puidance needed 23129133117 [27]|3 | 27
Intermediate level- they can solve 3 13133 |27 |5 |4
straightforward problems 3,2
Advanced level- they are autonomous and 37141135 |5 3427

able 1o puide others 3,7
Highly specialised level- they are able to 3 |4 (3545 |34|13
contabute, find solutons and propose new

ideas | [ | .33
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Fakespotting Toolkit

4.4. Digital Labour Market Survey

When it comes to digital tools for work,
professionals in your workplace

Are able to choose simple digatal tools and 3,7
technologies to do their job

Are able to use different sofrware and 4
determuine which one is better in any case

Are able to research new tools according o | 4
the needs

43 |37 47 |41]3

39
4237 [42 [35[27

3,7
44354 [41]2

3,7

Are able to leam easily new tools 4

4 |4 |45 |41]2 3.8

Eventually, when it comes to ethical use of
information and communication tools

They are aware of the rights and duties 3713614 |4 37127
regarding mformation 3.6
They need additional traning 4 127135137 |4 |47| 38
They need periedic life-long learning 33135133 (13,7 |34)|47
traming 37
They have the necessary tools to inform and | 3 42135145 |31 1,7
recerve mformation ethically 33

What do you think is keeping professionals far
from learning/ acquiring digital skills?

They do not have enough time

Formal education (schools, Universities)
does not provide proper contents and/or
training to operate in the business

2 |4 [3 |22 |33]3 | 29
37423845 [46]5

Labour agencies do not provide proper
contents and/or training to operate in the
business

43
37313945 |3.7]37|

| 3,1

There 1s not specific traming for this sector

2 |538)536(45 |37|23]| 33

FakeSpetting

Regarding media literacy, how did the situation
change/develop after the COVID-19 situation?

The amount of fake news increased 37143143147 |4.7]4 4,3
It has been more difficult for professionals | 3,7 [36 (3637 [39]3.7
to find out reliable information sources. 3.7
There has been rapid digitisation, and it was | 2,3 (29 (3435 [3,1]23
hard to keep up. 29
The role of the fact-checker has become 27145 |44 |4 49143
much more relevant 4,1

Co-funded by the
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Fakespotting Toolkit
4.4. Digital Labour Market Survey

In your opinion, what are the features influencing
the digital and information skills’ shortage in your

work environment?
Lack of English pro-efficiency level 33127131132 |131]13] 28
Cultural constrains 37121126122 |23]|23] 25
Political constrains 4 22125122 |2 |23] 25
Lack of updated digital skills 33129138137 |3 |47 3,6

What digital skills do you consider most relevant in
order to undertake communication and
information activities in your work-field?

Assessing information relevance and 37(43 (4442 | 49|47
purpose 4,4
Assessing information reliability 4 |45([45(4 5 |5 4,5
Identitying the most appropriate digiral 4313936 |4 4 |4

tools according to the needs of the job 4,0
Using digital tools creatively 431473842 443 4,1

In your opinion, the core competences in
information and data literacy are

Browsing, searching and filtering dara, 33146424 4715
nformation and digital content 4,3
Evaluanng data, mformation and degatal 37046 (434 46143
content 4,3
Managing data, informartion and digiral 4 37014142 45|37
content 4,0
Using digital technologes to communicate 37139424 41147 4.1

What do you think is more important when it
comes to problem-solving in the workplace?

Identifymng digital needs 374213535 |43 43| 39
Making informed decisions 33|41 (3945 [43]5 | 42
Ability to share resources through online 4 1306|3742 |41|4

tools 3,9
Ability ro locate the information in a shore 4 | 41014 (42 |43]37

tme 4,1
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Fakespotting Toolkit
4.4. Digital Labour Market Survey

If you had the chance to enroll your staff into a training session to
further develop their skills, what subjects would you consider
more appealing considering your work?

[List below provides skills in order of relevance at European level]

¢ 2} Recognising the difference between News and Opinions;
- 3:1 Lateral R.L':l(.li!['l‘i_‘r,
¢ 4) Exploring innovative search engines;
L] i-l)| {iﬁl(;r}-' ul'digiml communication,/information tools;
e 7) Social Media disinformation dynamics;
iﬂj _\.lanipuhlliml |(_‘C|'Illiql.ll_'5;

e 11 Typolopies of disinformation;
pologl

€N ‘|‘uc|1niquu'5 to \'t:rif_\' factual statements made by puiulic persons;

12) Promotional techniques through social media;
6) Data mining;

1) Data analysis;

8)Data representation strategies;

13) Social impact of disinformation;

.'.}:l Digil:ll Ethics and current ]r:ga] framuwork;

Co-funded by the
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Fakespotting Toolkit

5. Digital Competences
Modules

According to the labour market needs root out from the survey deployed
at European level and reported in the 4th session, plustaking into
account the EU digital competence frameworks, the Digital Education
Plan as well as the recognition tools mentioned in the previous chapters,
the following session of the Toolkit is dedicated to recommendations for
HE teachers on how to transfer skills and methodologies coming from
fact-checking environment into the academic programmes represented
by the partnership: Communication Studies, Semiotics, Journalism,
Media Literacy, Political Science.

The objective is to provide a complete guidance to HE teachers to boost
the recognition of skills and to include fact-checking, information and
media literacy within the academic world beyond the usual boundaries
of academic subjects in order to make HE teachers:

e Recognize and acquire methodologies, pedagogies, tools, practical
exercises, assessment methods and learning outcomes related to
fact-checking and information and media literacy;

e Transfer the skills and knowledge acquired into innovative digital
curricula, in order to boost the HE teachers initial career;

e Transfer methodologies, pedagogies, tools and activities inspired by
information and media literacy and concrete fact-checking
procedures to students and academic programmes and courses.

. Co-funded by the
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Fakespotting Toolkit

5. Digital Competences

Module

Synopsis

The course explores the digital revolution and its impact on the media
landscape. It covers the historical shifts in information sources, from
the invention of the printing press to the rise of mass media and the
advent of the internet and digital media. The course discusses the
accessibility of information in the digital age and the opportunities it
presents for empowering individuals, particularly those living under
oppressive regimes. It also examines the challenges brought about
by the digital revolution, such as information overload, distrust in
traditional media, and the propagation of confirmation bias and echo
chambers.

The consequences of these developments are explored, including the
effects on quality media and its economy, the diversification of
information sources, the problem of distrust in media, and the need
for regulation in the online space. The course discusses the potential
dangers of unregulated spaces, such as the proliferation of hate
speech, disinformation, and manipulation. It also highlights the
importance of self-regulation and media education initiatives in
promoting a free and responsible information space. The Digital
Services Act (DSA) is presented as an example of an attempt to
regulate online activity.

Throughout the course, various studies and research findings are
referenced to support the discussion on topics such as information
overload, addiction to social media, confirmation bias, and the state
of the media environment.
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Fakespotting Toolkit

5. Digital Competences

Module

Module Aims
e introduce users to the changes in the new information
ecosystem and their impact on information consuming
e encourage users to think critically about the new sources of
information, such as the digital ones, including social media.

Units Topics

e How the information space changed in the 2Ist century:The
printing press, Mass Mediq, Internet and digital media.

e Main challenges consumers face in information
consumption in the 2Ist century.

e Income problems for quality media

e Coping with the information overload

e Addiction: constantly seeking for triggers

e Strong confirmation bias creating echo chambers

e The Issues of regulating free speech

e What does the change in information space mean for
quality standard media.

¢ Informational borders: cost of information and paywalls

e Information source diversification and the risk of distrust in
media

e Problems of unregulated spaces: from freedom of speech to
freedom of reach

¢ Regulation and self-regulation

 The case of the digital service act (DSA)
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Fakespotting Toolkit

5. Digital Competences

Module

Learning Outcomes
» a deeper understanding of the challenges that new technologies
brought to the way of how we daily consume information.
e the challenges that the new ways of communication pose on
journalism and quality information.

Practical Exercises
1) The teacher should experiment with students.
First tracking internet use and social media use, with a specific focus
on how many sites they visit within the week.
Then search how many of the principal newspapers (in the receiving
language, or in English) have paywalls, and do a small survey among
students on:

1.How many of them would pay for a newspaper

2.Why?

To conclude the class exercise, confront the different answers and do
a general graph of what came up.

2 Kahoot questionnaire on the history of media

Question 1: Which of the following inventions played a crucial role in
the digital revolution?

a) Steam engine

b) Printing press

c) Telephone

d) Automobile
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Fakespotting Toolkit

5. Digital Competences

Module

Question 2: What is one of the challenges brought about by the
digital revolution?

a) Limited access to information

b) Decreased connectivity

c) Information overload

d) Decreased economic opportunities

Question 3: What is one potential consequence of distrust in
traditional media?

a) Decreased political engagement

b) Increased public awareness

c) Enhanced media literacy

d) Strengthened democratic institutions

Question 4: Which term refers to the phenomenon where individuals
seek out information that confirms their existing beliefs?

a) Echo chamber

b) Confirmation bias

c) Information overload

d) Digital divide

Question 5: What is one potential danger of unregulated online
spaces?

a) Enhanced diversity of opinions

b) Improved access to quality information

c) Proliferation of hate speech

d) Strengthened social cohesion
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Fakespotting Toolkit

5. Digital Competences

Module 1

Question 6: What is an example of an attempt to regulate online
activity?

a) Digital Services Act (DSA)

b) Internet Freedom Act (IFA)

c) Social Media Protection Act (SMPA)

d) Online Privacy Initiative (OPI)

Question 7: Why is media education important in the digital age?
a) To limit access to information

b) To promote critical thinking and media literacy

c) To encourage reliance on traditional media

d) To restrict freedom of speech
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Fakespotting Toolkit

5. Digital Competences

Module 2
Synopsis

This module aims to enable course participants to assess their
‘media diet” through resources and exercises to encourage critical
reflection on their information and media consumption habits. To
achieve this purpose, we will explore the changing media
landscape, where traditional or regular media and social platforms
coexist in a constantly evolving digital environment that presents
some alarming challenges. Among them, of particular concern is
that of disinformation.

The web has become a fertile ground for disseminating fake news,
conspiracy theories, unfounded rumours, and other information
disorders for years. Such content is often convincingly presented
and quickly shared, reaching many people who find it challenging
to identify what is accurate and dishonest/inauthentic.

In this context, and as a starting point for module 2, we will begin by
analysing our media and information routines and identifying good
and bad practices in accessing the media, focusing on fact-
checking. We will then address issues related to the risks and
challenges posed by personalised search techniques through
microtargeting and algorithms on the web, highlighting aspects
and problems such as polarisation and the reinforcement of our
beliefs through echo chambers and bubble filters. Finally, we will
emphasise the identification of inauthentic content on social
media and the definition of important concepts related to
disinformation necessary to face and understand the magnitude of
this phenomenon.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Module Aims

e To Motivate users to reflect critically on their information and
media consumption habits.

e To train users in good media literacy practices to ensure
adequate access to information and a good “media diet”.

e To alert users to the risks of consuming only content proposed by
the algorithm that reinforces our opinions and beliefs.

e To turn users into fact-checkers of their content so that they can
distinguish between accurate information and disinformation.

Module Topics

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part )
e Media consumption and information habits. Reviewing our media
diet.
o Differences between digital and regular media and new
information access challenges.

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part Il)
e Algorithmic selection of information.
e Sponsored content and targeting.
e Disinformation and inauthentic behaviour on social media.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Learning Outcomes

e Be able to recognise the differences between traditional and
digital media.

e Be able to identify and learn good practices for using social
media.

e Be able to follow a “balanced media diet” and make conscious
decisions about media consumption.

e Improve media and information literacy skills to tackle
disinformation.

e Strengthen critical thinking skills to make informed decisions in
media consumption.

Practical Exercises - Recommendation for Educators

1.GOOD MEDIA CONSUMPTION AND INFORMATION HABITS
Classroom Exercise 1X Debate and discuss in class.
Resources for teachers:

1) Organise and moderate a debate among the students to
discover what discoveries they have made following the previous
exercises to reach a personal and group reflection on their media
consumption habits.

2) Ask them about their current "media diet", whether they think it is
healthy and whether they will change or modify their media
consumption habits after the findings.
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Fakespotting Toolkit

5. Digital Competences

Module 2

3) Propose a classification of media (e.g. reliable, not so reliable
and unreliable) based on the verification tests carried out in the
previous exercises and case studies.

4) Based on the analysed and classified media, invite students to
create a repository of recommended media to reference their new
media and information consumption habits.

5) Suggest reading this recommended article: Media discovered
the fake staff.

After that, discuss in class this Spanish example in which a digital
newspaper created part of the staff with pictures of people from a
photo bank and their bios were written as a "Tinder bio".
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Fakespotting Toolkit

5. Digital Competences

Module 2

MICROTARGETING:
YOU ARE NOT A DATA; YOU ARE NOT A NUMBER

Classroom Exercise 2 X Debate and discuss in class
Resources for Teachers:

Alternative reframing: As economists say, "there is no free lunch”.
No information, service or application is free. All free apps collect
your data, information about what you are interested in and what
you click on, and information about your consumption and online
behaviour. This data is than monetised and sold to other third
parties. An example is advertisements and sponsored content that
are personally selected to appeal to your preference so that you
click on the product or information.

1) Organise and moderate a discussion where students reflect on
the content they consume and think about what content and
information they have actively chosen and what algorithms on a
website/app/social media platform have suggested it.

- Finally, have them recall when they bought something or
consumed something recommended to them online.

2) Suggest reading these two articles so that they can discover, on
the one hand, how Tik Tok recommends videos: How TikTok
recommends videos #ForYou, and on the other hand, how filter
bubbles work:
https://www.ted.com/talks/eli _pariser _beware online filter _bub
bles?subtitle=es

3) Show the Netflix documentary Social Dilemma in class and
suggest they write an essay on its most relevant and important
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Fakespotting Toolkit

5. Digital Competences

Module 2

3. INAUTHENTIC BEHAVIOUR ON SOCIAL MEDIA
Classroom Exercise 3 X Debate and discuss in class
Resources for teachers:

1) Screen the HBO documentary Fake Famous followed by this brief
discussion with the producer.

2) Propose reading the article "Fake Famous' and the Tedium of
Influencer Culture (20 February 2021) by Naomi Fry, a journalist for the
New Yorker.

3) After the above activities, lead a classroom discussion with your
students about critical thinking:

- How many have thought about being notorious online and why?

- If one of the students wants to be an influencer, for example, what
would they be willing to do?

- How many have reviewed people or social media accounts they
follow online and question the reliability/validity of the information
and the performances posted?

- Talk about how they felt when they discovered that someone
posted false and misleading information.

- How many times have the opinions of others swayed you?

- Have you thought about whether your online friendships are from a
varied ideological spectrum or whether you all have similar interests?
- To conclude the class exercise, confront students’ different steps
before trusting those who influence their behaviour or lifestyle.
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Fakespotting Toolkit

5. Digital Competences

Module 3

Synopsis

Fake news has become a concerning phenomenon in the last two
decades doe to three main reasons: Firstly, it is because of
technology development, enabling easy and rapid dissemination.
Secondly, it is due to their direct influence in political, economic, and
social life, undermining democratic standards and thirdly, it is
because of what is known as artificial intelligence. Taking this context
into account, this module holds particular importance for journalism
and communication students. They are faced with two challenges: To
identify and be aware of fake sources and, secondly to become
promoters of media literacy in order to identify fake news.

The module includes:

-Political manipulation.

‘PR manipulation — the churnalism phenomenon
‘Manipulations from governmental authorities
-‘Data manipulation and/or misuse

lmage manipulation — Does camera lies?
Video manipulation

‘Manipulation through conspiracy theories
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Fakespotting Toolkit

5. Digital Competences
Module 3

Module Aims

The purpose of this multimedia module is firstly to provide a theoretical
definition of that media manipulation is, considering the breadth of
this phenomenon. Students will be guided to navigate through various
interpretations of the concept. The concern among professionals has
grown in the last two decades due to the development of technology
and its direct impact on democratic standards in countries. The
module includes:

‘what is media manipulation?

-‘why media manipulation is happening.

-‘what are the actors and factors behind this phenomenon?

-‘what are the main manipulation types conveyed through media and,
‘what can we do to protect ourselves against them?

Learning Outcomes

‘To be able to define and understand manipulative and propaganda
campaigns in media.

‘To be able to understand and categorize the media manipulation
types.

‘To be able to understand the objectivity through the media and the
quality of media content.

‘To develop critical thinking against manipulative actions through the
media.

‘To be able and responsible to prepare qualitative media product
without inclusion of manipulative elements.

‘To be able to understand and evaluate the reliability and validity of
media manipulations and its sources.

‘To be able to understand and use properly the terminology of media
manipulative actions.

‘To be able to demonstrate skills to analyse, evaluate and create
content and strategies to counter manipulative action.
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Fakespotting Toolkit

5. Digital Competences
Module 3

Practical Exercises

The first exercise focuses on Public Relations and the dissemination of
information from government institutions, while the second exercise
assesses students’ skills in image manipulation.

Exercise 1: The Prime Minister's Office sends the pre-packaged material
of a political activity in which the journalist was not present. What
should a journalist do?

A.He publishes the material of the political activity.

B.He rewrites the same text himself but uses the same images and
statements.

C.He selects only specific parts of the material, e.g. statements of the
Prime Minister and uses it for its own reporting purpose;

D.The journalist rejects the material and starts the research himself.

E. Based on the material the reporter supports it with interviews from
citizens.

Correct answers: C & D

Exercise 2: Following are three news photographs made by LA Times
photographer Brian Walski in 2003 during the war in Irag. One of them

was found to be altered.

1. Which one is the manipulated
photo?

2. What kind of manipulation is ¢
3. What are the factors behind tr
manipulation?

4. What conclusions may

we draw from this case?
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5. Digital Competences
Module 4

Synopsis

The course focuses on the issue of encountering deceiving content
while searching for information online. It discusses the tendency of
individuals, including professors and undergraduates, to read vertically
within a single website, which limits their ability to evaluate the
reliability of online sources. The course introduces strategies for lateral
reading, which involves moving between different tabs in the browser
to gather more information about the content being analyzed. It
explores various markers to identify manipulation in online texts,
including textual markers such as narrative style and claims, and
paratextual markers such as website layout, footnotes, and domain
name. The course also addresses the importance of understanding
the intention of the text and differentiating it from the reader's
interpretation. It explores the aims of texts, such as propaganda,
parody, and profit, highlighting the need to be aware of disguised
political or commercial messages. Lateral reading is presented as a
means to verify the reliability of a single content by cross-referencing
multiple sources. The course suggests tools for lateral reading,
including Click Restrain, Google News, Google Scholar, Reverse Image
Search, and the SIFT method. Wikipedia is mentioned as a valuable
resource for gathering information and details about websites or
authors, emphasizing its policies for accuracy and reliance on reliable
sources.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Module Aims
e to encourage you to think critically about online contents;
e to enable you to critically analyze online content using a lateral
reading methodology;
e to provide strategies, tactics and tools for tracing online contents to
sources and for evaluating the reliability of those sources;

Units Topics
e How to approach digital content
e The relationship between internet content and what users believe
to be true
e What lateral reading is and why it is so important

Learning Outcomes
e To be able to analyse, compare and critical evaluate the credibility
and reliability of sources of data, information and digital contents.
e To know how to exploit different tools and sources in order to verify
the reliability of online contents.
e to recognize quality information, opinions, judgments and
misleading contents.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Practical Exercises
1.Questionnaire on reliability

The exercise is divided in 2 phases.

First phase:

The teacher provides examples of page sites clearly unreliable.
Participants should highlight the manipulation markers lying on the
web pages; then the teacher provides examples of page sites almost
reliable.

Participants should fill out a questionnaire based on simple questions
such as: “Does this look professional? Are there spelling errors? Is there
scientific language?”

The teacher should highlight the elements that should be evaluated
through lateral reading and providing examples of how external
resources can be exploited to test the reliability.

4 fields should be taken into account:

1.When was the information published or posted? Has the
information been revised or updated?

2.The teacher highlights the post date and checks if the results show
a different version of the news.

3.What about the organization that produced the content? Missing
elements: headquarters, addresses, staff list, contacts. Are there
any other websites mentioning the organisation? Are these
websites included in the list of reliable websites?

4.What's the purpose of the post? Does the language seem
appropriate and correct? The teacher should highlight moral
statements and opinions into the post and questionable words and
typos.

5.1s the information supported by evidence? Does it provide
references? The teacher highlights missing evidence and reference
into the post.

;. Co-funded by the
gl Erasmus+ Programme
of the European Union

FakeSpetting




Fakespotting Toolkit

5. Digital Competences

Module 4

Practical Exercises

Second phase:

The teacher then proceeds on illustrating how different media outlets
can share different versions of events, and highlights how the same
event can be narrated in different ways.

The aim on this phase is to show how different events can have
different narrations, but not always they are both incorrect: it's
important to be able to tell when a text is reported in a biased way, but
sometimes it just presents a different selection of elements which can
or cannot be relevant in the process of reporting.

1. Kahoot Questionnaire

Question 1:

What are the aims of this module?

A) To encourage lateral reading

B) To promote vertical reading

C) To analyze online content using a linear approach
D) To trace online content to unreliable sources

Question 2:

What is the main purpose of lateral reading?

A) To move up and down on a single web page

B) To critically analyze online content

C) To stay within a single website for evaluation

D) To move from tab to tab in the browser for more information
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Fakespotting Toolkit

5. Digital Competences
Module 4

Practical Exercises

Question 3

Which markers are discussed in relation to analyzing online content?
A) Inside-the-text markers and intention of the text

B) Layout and footnotes

C) Claims and domain

D) Profit and aims of the text

Question 4:

What does vertical reading refer to?

A) Reading online content in a linear manner

B) Reading across different sources for verification
C) Reading only within a single website

D) Reading critically and analytically

Question 5:

Which tool can help in lateral reading by finding different pieces of
news regarding the same event?

A) Click restrain

B) Google News

C) Google Scholar

D) Reverse Image Search

Question 6:

What policies ensure the accuracy of Wikipedia articles?
A) Neutral point of view and claims verification

B) Inside-the-text and paratextual markers

C) Layout and domain verification

D) Footnotes and profit analysis

Question 7:

How can users avoid being deceived by online content?

A) By reading vertically and staying within a single website
B) By critically analyzing the narrative style of the text

C) By using lateral reading and comparing different sources
D) By relying solely on Wikipedia for accurate information

FakeSpetting
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Fakespotting Toolkit

5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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Fakespotting Toolkit

5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5
Module Aims

@Helping participants understand the impact of manipulative content
on public opinion by illustrating it on some historical examples and
also on recent events they can remember from the recent past

@® To encourage participants to recognize different kinds of photo,
video, and source manipulation by analyzing different types of
manipulation and categorizing them into easily understandable
concepts

@® To build the capacities of students to use digital tools for the
deconstruction of false media content including text, photo, and video
manipulation

@To provide the students with exercises where they can improve their
capacities of false content deconstruction coming from websites,
newspapers as well as social media

Learning Outcomes

At the end of this module, participants will be able to:

@ Understand the impact of false content and how false content is
created and shared

@®Recognize different sorts of false content not only in the written form
but also in the photo and video form

@ Students are introduced to the most important details about the
media, that are used for recognizing if the information source is
relevant or not.

@ Students are able to assess whether an interlocutor in a media
article is really an expert in that field or not.

@ Students will learn where they can find and check scientific
information from journalistic articles or social media.

@ Students are taught how to use digital tools for monitoring and
deconstruction of false content.

@ Students are introduced to the most common photo and video
manipulation.

@ Students are able to recognize different types of photo and video
manipulation.

@ Students are empowered to use digital tools for photo and video

varificratinn
0 ;. Co-funded by the
Fakesp‘ttln gl Erasmus+ Programme
of the European Union




Fakespotting Toolkit

5. Digital Competences

Module 5

Units Topics

l.Introduction
@ Current and historical examples of manipulated content and its
impact on public opinion.
(ODonation of Constantine
OFake newspaper article by Benjamin Franklin
OQAnNon conspiracy theory

2. Verification sources
@®Monitoring online media
(ORecognizing signs of reliable websites
(ORecognizing signs of unreliable websites
@Types of manipulation with the sources
Olmposter content
OAnonymous sources
Olncompetent sources
OSources from social media
@® Tools used for monitoring and deconstruction (Newstrition,
FactChecker, CrowdTangle, Wayback Machine)

3. Photo and video verification
@Classification of the most common photo and video manipulation
OFalse connection — clickbait
OFalse context
Olmposter content
OManipulated content
OFabricated content
@® Tools used for deconstruction (Google Image Search, TinEye,
Forensically, INVID Verification, YouTube Data Viewer)
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Fakespotting Toolkit

5. Digital Competences

Module 5

Practical Exercise
Instructions for teachers:

1.Show the following pictures/text screenshots to students and tell
them they are fake. (If they can work on a computer ask them to
open them from the Fakespotting webpage).
2.Encourage the students to find out why these items are fake using
debunking instruments (here suffice Google and Google Image
Search)
3.Proceed item by item and discuss with the class the answers to the
following questions
a.Which manipulation technique was used in the item? (Following
the techniques described in Module 5)
b.What could be the reason for manipulating it? Who could have
a reason to manipulate it?
c.What impact could it have?
4.Guiding answers to these questions are below every item. (Some of
them are easily findable at a first glance on google, and some of
them are not)
5.Highlight the difference between the innocent impact and the
serious impact that manipulated content can evoke
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5. Digital Competences

Module 5

Practical Exercise

General Election to be held over 2 days

Jo, Poiitic

Due to an unprecedented increase in the number of registered voters,
the general election will now be held over two days instead of one, to
ease congestion and overcrowding in polling stations.

The voting is to be split in the following way:-

Labour, Liberal Democrat and Green party supporters should vote on
Thursday June Bth as usual.

Cunseavalive and UKIP supporters should now vote on Friday June Sth
instead.

Please be aware that if you vote for the wrong party on the wrong day
your vote will not count!

Rick Pickia
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5. Digital Competences

Module 5

Practical Exercise

= 5171 - 3
SCHN

Intelligence agencies around the world have spotted
American actor Steven Seagal among Russian special
forces positioned around the outskirts of Gostomel
airfield near Kyiv captured by Russian airborne troops.

Qv (A
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Off Tune: Oxford's Music Department Considers Canceling
Sheet Music Due to Its Connections to "White Supremacy’

The British Comedy series "Blackadder” once described Oxdord University as "a complete dump.” It was obwviously a joke, but

nirwadays. it's actually closer to the truth

According to Breitbart, sheet music is under scruting at the famaous university, because leftist educators in the music
department are asserting that “teachang the Western form of musical notation hasroots in “oolonialism’ and "complicity in
white supremacy.™

Thia "music educators™ a8 Dxbord also maintained that giving pians lessons and condecting orchestras was haavily related to

Swhite Esnopean music™ and would ghve "students of colowr great distress”™

Professors further condemingd Classical music &% Swhite Eurcpsdn music from the sEnee panicd.”
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5. Digital Competences

Module 6

Synopsis

Internet behaviour has consequences and effects on real life. Not
surprisingly experts claim that we are living an onlife existence: human
beings have a steady connection with the world wide web thanks to a
variety of devices we use today (Luciano Floridi, The Onlife Manifesto,
2014).

It is easy to understand how online choices have an impact on our real
life. Disinformation and its effects on real life are not an exception. The
module highlights some examples of impacts of disinformation.

Module Aims

@70 shed a light on the dissemination dynamics of online content;

@® To increase the awareness about the possible effects of
disinformation on real life and society;
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5. Digital Competences

Module 6

Units Topics

1.Media influence and public perception
2.Vulnerabilities in media consumption
3.Conspiracy theories’ impact to society

Learning Outcomes

At the end of this module, participants should be able:

@ To understand the possible effects of disinformation on real life and
society;

@70 understand the range of motivations behind disinformation;

@ To acknowledge the fact that the spread of disinformation depends
as much on the logics of online platforms as on our baggage of beliefs
and biases;
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5. Digital Competences

Module 6

Practical Exercises

1. What are the common features that link the three cases? (more than
one answer is possible)

1. The spread of disinformation is facilitated by authority figures of the
time.

2. Popular culture, interpretive frameworks, beliefs and superstition.

3. The disinformation in all the cases was spread through well-trusted
media.

4. All of these cases started from the traditional media.

2. Search the content online regarding the third case — QAnon,
including social networks. Where was the content republished or
reposted?

1.Public Figure (influencers, artists, singers, etc.)
2.Politicians

3.Unreliable/unknown online sources
4.Newspaper

5.Users

6.Political-oriented news outlet

7.Radio or Tv channels
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5. Digital Competences

Module 6

Practical Exercises

3. Choose the possible causes of the success of the content in the
three case studies presented in the module 6:

e Beliefs and superstitions

« The media where the news appeared (power of media)
¢ Historical context

e The charisma/clout of the source

e Previous contents concerning the same issue

e Biases concerning the main topic of the content

4. Choose below the habits concerning a possible user that tends to
share false content:

e He/she often reads online content because he/she doesn't trust
media such as television or radio any more.

e While he/she reads a content he/she asks his/herself “who is” that
produced or shared the content.

« He/she doesn't feel the need to consult a variety of sources.

« He/she asks some friends what they think about the content itself.

e He/she often reads online content (such the one above) while
he/she’s doing other activities.

e When a content astonishes feelings and emotions he/she often
searches the topic on the search engine and compares two/three
different sources.
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5. Digital Competences

Glossary

Media Manipulation: The deliberate alteration or distortion of media
content, including text, photos, and videos, with the intent to deceive,
misinform, or influence public opinion.

Deconstruction: The process of analysing and breaking down media
content, including text, images, and videos, to identify manipulation,
misinformation, or false information.

Digital Tools for Deconstruction: Software and online resources used
to analyse and break down media content to identify manipulation or
misinformation. Examples include reverse image search, video
analysis tools, and fact-checking websites.

Digital Literacy: The ability to critically evaluate, analyse, and navigate
digital mediq, including recognizing manipulation and false content.

Fact-Checking: The practice of verifying the accuracy and
truthfulness of claims, statements, or information presented in media
sources through thorough investigation and analysis.
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SITOGRAPHY

-Digital Education Action Plan - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan

-Digital Education Content Framework - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan/action-3?

-Digital Skills and Job Platform - https://digital-skills-
jobs.europa.eu/en/actions/european-initiatives/digital-education-action-
plan-2021-2027

-Digital Skills and Job Platform Test - https://digital-skills-
jobs.europa.eu/en/digital-skills-assessment

*MyDigiSkills - https://mydigiskills.eu/test/

«European Year of Skills - https://digital-skills-
jobs.europa.eu/en/latest/news/european-year-skills—-commission-reaches-
political-agreement

*Managing your personal information in Europass -
https://europa.eu/europass/en/about-europass/protection-your-personal-
data/personal-information

-What are Digital Credentials - https://europa.eu/europass/en/what-are-
digital-credentials

-Digital Credentials for Learning - https:/[europa.eu/europass/en/europass-
tools/digital-credentials
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Local Pilot Report

MATEJ BEL UNIVERSITY

e Date and Venue

- 11. April 2023

- Matej Bel University, Faculty of Political Science and International Relations

e Description of Participants

- There were three groups of participants: one group of professors and two groups of students.

- 10 university Professors, Associated Professors and Doctors from the Faculty of Political
Science and International Relations from three different departments — political science,
international relations and security studies. (see list of participants)

- 30 students from both levels of Bachelors and Masters studies from three different study
programs - political science, international relations and security studies were involved in the
process. Involving all levels of students gives a better idea related to the course as they are
from different knowledge levels, work experiences and perspectives. (see list of

participants)

e Delivery methodology and interaction with participants

- The platform was introduced to a group of professors, who were encouraged to register and
provide honest feedback via a Google Form questionnaire and personal feedback after
completing the course modules.

- Two separate groups of 15 students were introduced to the project and courses during a
presentation. All students registered on the platform and completed the course within 24
hours, focusing on video presentations and providing valuable feedback through a Google

Form questionnaire and personal feedback.
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e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
& Somewhat

@ Little

@ Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

& Yes
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ Toalarge extent
O Somewhat

@ Little

@ Mot at all

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all
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7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated
content, etc.)?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

8. To what extent did the e-learning course make you confident in recognising how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation
or distortion of content?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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Conclusion of findings:

- The course exceeded our expectations, providing valuable insights and practical skills that
will be useful in our future careers.

- The instructors were knowledgeable and approachable, making the learning experience
enjoyable and effective.

- The course was highly appealing and beneficial to students.

- Professors found the course to be a valuable addition to their lectures, who requested official
certification upon completion.

- Both students and professors found the course materials to be engaging and practical.

- Students inquired about sharing the course with their peers, impressed by its usefulness.

- They appreciated the diverse range of learning materials, including interactive exercises and
real-world case studies.

- They highly recommend this course to anyone interested in expanding their knowledge and
skills in this field.

- Acouple of students reported some technical issues (some parts of the texts in cyrilic, inability

to display the quizzes) when doing the course on their own laptops.

Prepared by: Prof. Jaroslav Usiak, Dr. Jozef M. Mintal and Dr. Vladimir Muller



o
F k ﬂln Co-funded by the
Erasmus+ Programme

of the European Union

Local Pilot Report
Universidad 1 oyola Andalucia

Date and Venue:

Local pilot with students:
The local piloting with students occurred on 10 March 2023 at Universidad Loyola Andalucia.
- Campus in Cérdoba: C. Escritor Castilla Aguayo, 4, 14004 Cordoba).

Local pilot with teachers:
The local piloting with teachers occurred from 13 to 26 March 2023 at Universidad Loyola Andalucfa.
- Campus in Sevilla: Av. de las Universidades, s/n, 41704 (Dos Hermanas, Sevilla)

Description of Participants:

Local pilot with students:

- The participants (a sample of 39 students) were students of the subject “Creation and Design of
Digital Content” of the Communication and Business Administration and Management degrees.

- The trainers were the PhD. José Antonio MuflizVelazquez, the PhD. Pablo NavazoOstaa and
the PhD. Candidate José Manuel Marcos Vilchez.

Local pilot with teachers:

- The participants (a sample of 10 teachers) were teachers and researchers from the Department of
Communication and Education at Universidad Loyola Andalucia:

PhD. Paula Herrero Diz

PhD. Salvador Reyes de Cézar

PhD. José Maria Barroso Tristan

PhD. Alvaro Ramos Ruiz

PhD. Francisco Javier Cristéfol Rodriguez
PhD. Noemi{ Morejoén-LLamas

PhD. Irene Garcfa Lazaro

PhD. José Antonio Mufiiz-Velazquez

PhD. Pablo Navazo-Ostua

PhD. Candidate José Manuel Marcos-Vilchez.

Delivery methodology and interaction with participants:

Local pilot with students:

We conducted a classroom training of just over 2 hours, where we outlined the objectives of the project
and the online training platform. We explain some key concepts through a presentation to complement
the contents of the course modules. In addition, we explored the platform and had the trainees test the
various contents and exercises. Finally, the students had time to answer the online evaluation
questionnaire.
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AGENDA AND PROGRAMME:

1) Presentation of the project and Key concepts.

2) Debate on Disinformation in our everyday life.
3) Experiencing the platform by the users.

4) Sharing impressions and feedback.

5) Signing and completion of the online evaluation.

Local pilot with teachers:

Teachers were informed about the objectives of the project and the training platform. Teachers were
able to register and test the online course for two weeks. After this period, they sent their impressions by
mail and answered the evaluation questionnaire.

® Questionnaires findings and outcomes

Question 1: Information overload and echo chambers:

||_:| Copiar

¢En qué medida la formacion te ha hecho consciente de la sobrecarga de
informacion y las camaras de resonancia del entorno digital?

@ En gran medida

@ Bastante

@) Nada

@ Apenas
. @ Completamente

Question 2: The need for source diversification:

47 respuestas

|_|:| Copiar
¢En qué medida la formacion te ha hecho confiar en la necesidad de diversificar las
fuentes?

45 respuestas

@ Completamente
@ En gran medida
@ Bastante

@® Apenas

@ Nada
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Question 3: Lateral reading techniques:

@ Copiar

¢En qué medida la formacion te ha ayudado familiarizarte con las técnicas de lectura
lateral y las herramientas capaces de optimizar la busqueda en Internet?
47 respuestas

@ Completamente

@ En gran medida

@ Bastante

= —— | @ Nada
Question 4: Tracing back the soutce of information:
D Copiar

(En qué medida te sientes mas competente a la hora de rastrear la fuente de
informacion después de |la formacion?

47 respuestas

@ Completamente
@ Nada

@ En gran medida
@ Apenas

@ Bastante

Question 5: Textual and paratextual markers:
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|_D Copiar
¢En qué medida la formacion te ha ayudado a identificar los marcadores textuales y
paratextuales a la hora de valorar la fiabilidad de las fuentes?

47 respuestas

@ Completamente
@ En gran medida

) Bastante
: @ Nada

Question 6: Different types of mis/disinformation:

@ Copiar
¢En qué medida la formacian te ha hecho consciente de los diferentes tipos de
desinformacion en el entorno de la informacion digital?

47 respuestas

@ Completamente
® En gran medida
@ Bastante

® Apenas

® Nada

Question 7: Detecting image distortion /manipulation:

|E| Copiar
iHasta que punto la formacion te ha ayudado a reconocer como las diferentes
opciones de encuadre, angulos, profundidad y proporcion en la publicacién de una
foto/imagen pueden distorsionar el contenido?

47 respuestas

@ Completamente
@ En gran medida
© Bastante

@ Apenas

@ Nada

Question 8: Social impacts and consequences of disinformation:
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¢En qué medida la formacion te ha hecho reflexionar sobre las repercusiones y
consecuencias de la desinformacién?

47 respuestas

@ Completamente
@ En gran medida
@ Bastante

@ Apenas

@ Nada
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Local Pilot Report

UNIVERSITY OF BOLOGNA — ALMA MATER STUDIORUM

e Dates and Venues

- 02 May 2023
o University of Bologna — Alma Mater Studiorum, Faculty of Philosophy and
Communication Studies
- 08-12 May 2023

o University of Bologna — Alma Mater Studiorum.

e Description of Participants

- The Pilots have been delivered in two different moments among different groups of
participants:

- One group of 7 international students at the Semiotics of Memory class, supervised by
prof. Francesco Mazzucchelli.

- One group of 16 students reached through University of Bologna’s student association
Rete degli Universitari.

- One group of 7 among Doctors and Post-Doc researchers from the Faculty of Philosophy
and Communication Studies of the University of Bologna.

e Delivery methodology and interaction with participants

- The platform was introduced by one of FakeSpotting trainers to prof. Mazzucchelli and his
class on May 2" via a presentation. Students’ feedbacks were collected via a Google Form
questionnaire, followed by a class discussion on the platform contents and format.

- During the following week, through the help of the students’ association, 16 students were
reached and introduced to the platform individually; they were then asked to provide their
feedbacks through hand-delivered questionnaires, that were later integrated in the Google
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Form. Each introduction has been integrated with a personal discussion on the students’

impressions on the platform.
e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to the digital revolution and information overload?

@ To a great extent
@ To alarge extent
) Somewhat

©® Little

@ Not at all

2. To what extent did the e-learning course give you a historical overview of the
transformation of the media environment and the process of de-centralization of
information?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all
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3. To what extent was the e-learning course effective in explaining the dynamics of social
media mechanisms and the issue of trust?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all

4. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not atall
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5. To what extent did the e-learning course make you aware of what lateral reading is and why
it is useful?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little
@ Not atall

6. Did you know any lateral reading techniques before taking the class?

® Yes
® No
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7. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not at all

8. Do you feel that the e-learning course teach you how to verify information effectively?

® Yes
® No
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent

@ To a large extent
Somewhat

® Littlle

@ Not at all

Conclusions:

The data presented above demonstrates that the content on the platform had a discernible impact on
the participating students in instructing them on the methods of information verification, such as
Lateral Reading Methodologies. This effect was observed even when the information itself was not
necessarily novel (as indicated by questions 1, 4, and 6). This can likely be attributed to the specific
demographic of the course, comprising university students who possess confidence in digital media
and have previously encountered information literacy courses during their high school education.
Additionally, some participants had backgrounds in Communication studies and Humanities courses,
where topics related to information consumption are routinely addressed. Notably, even if some
information was already known to the participants, their knowledge and proficiency in the subject
matter appeared to have been reinforced by the course (as evidenced by responses to questions 7, 8,
and 9)

Both the gathered data and the following class discussions underscored the perception among
students that the issues of disinformation and information disorder are pressing concerns. The
majority of students found the content to be engaging and highly informative, particularly regarding
topics related to the history of media and the challenges posed by social media, (as indicated by

responses to questions 2 and 5).
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An issue that received unanimous attention from nearly all participants was the observation
that while they were genuinely interested in the content of the lessons, the mechanical voice utilized
in the videos made the lessons somewhat challenging to follow. Conversely, the O4 platform was

acknowledged as efficient and user-friendly by nearly all the participants.

Prepared by: Dr. Marco Giacomazzi, Dr. Gabriele Giampieri
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Local Pilot Report
South East European University

e Date and Venue
27/28 March 2023, South East European University, Tetovo Campus, 816.02.

® Description of Participants

A total of 43 participants took part in the local pilots, of whom: 32 undergraduate students, 3 PhD students
and 8 academic staff.

The participants who tested the AL version of the e-platform were 6 third-year students from the
Contemporary Sciences and Technologies program, 3 fourth-year students from the Contemporary Social
Sciences Faculty's International Relations Program, 3 PhD students from the Communication Department
at the Faculty of Languages, Cultures and Communication, and 5 academic staff members. While the MK
version of the e-platform was tested by 23 second-year students from the Contemporary Sciences and
Technologies program, as well as 3 academic staff members.

® Delivery methodology and interaction with participants

The local pilot was conducted in a laboratory setting, specifically at room 816.02, on 27 and 28 March
2023. During the testing, the participants interacted with the e-platform using their respective devices,
desktop computers. The team coordinating the pilot study reached out to the participants' respective
professors to provide them with information about the project and the testing process. The instructions
to the students were then given on-site by the project team who were present during the testing. After the
testing was completed, the team sent the evaluation form to the participants via email.

The professors were contacted individually and by email.

® Questionnaires findings and outcomes:

Question 1

Né ¢' masé e-mésimi ju béri té ndérgjegjshém pér pasojat g€ lidhen me mbingarkesén e
informacionit dhe dhomat e jehonés, té cilat i p...punaraat Ha AuruTanHara uHdbopmaymcka cpeguHa?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
Pak a shumé&/ MNpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 2

Né cfaré mase e-mésimi ju ka bindur pér nevojén e diversifikimit té burimeve, duke pasur parasysh

mungesén e rregullimit t€ mjedisit dixhital?/ [lo...ocTaToKOT Ha perynauuja Ha guruTanHarta cpefuHa?
26 responses

@ Plotésisht/MoTnonHo
@ Né masé té madhe / Bo ronema mepa
@ Pak a shumé /Mpunuyxo

@ Mezi/Epgaj
@ Aspak/BoonwTo He

Question 3

Deri né ¢faré mase népérmjet e-mésimit jeni njohur me teknikat dhe mjetet e leximit anésor gé

mund té optimizojné kérkimin tuaj né internet?/... 4a ro oNTUMKU3MpaaT BaleTo OHNAjH NpebapyBarbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyxo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He




L]
Fake ﬂ I n Co-funded by the
Erasmus+ Programme

of the European Union

Question 4

Deri né ¢faré mase ndiheni mé kompetent né monitorimin e burimit té informacionit pas kryerjes sé

modulit té e-mésimit?/[1o Koj cTeneH ce YyBCTBY...pMaLMM NO NOAHECYBaHE Ha MOAY/OT 3a e-yyerbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 5

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér treguesit tekstualé dhe paratekstualé té afté

pér té nxitur njohjen e nivelit té besueshmeérisé ...areT0 Ha HUBOTO Ha BEPOAOCTOjHOCTa Ha U3BOPUTE?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ Mpunuuxo

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 6

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér llojet e ndryshme té

keginformimit/dezinformimit qé ekzistojné né m...ynupaHa cogpxuHa, habpukyBaHa COApPXMUHA UTH.)?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ MpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He

Question 7
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Deri né ¢faré mase e-mésimi ju béri té sigurté pér té kuptuar se si zgjedhjet e ndryshme té kornizés,
kéndeve, thellésisé dhe proporcionit mbi publik...T MaHunynauwja unu UCKpUBYBarLE Ha colpXMHaTa?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

26.9%

Question 8

Deri né ¢cfaré mase e-mésimi ju béri qé té reflektoni mbi ndikimet sociale dhe pasojat e ekspozimit
ndaj dezinformatave?/ [10 KOj CTENEH e-yuerbeT...CNeanLuTe 0 U3N0XKYBaHETO Ha Ae3nHbopMaLmn?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Né masé t& madhe/ MpunuyHo

@ Mezi/ Ensaj

@ Aspak/ BoonwTo He

e Summary
We appreciate patticipants' willingness to participate in the testing. From the evaluation questionnaire,
which was translated into local languages, Albanian and Macedonian, we received positive feedback from
participants in the national local pilot, which provided valuable insights into the effectiveness and usability
of the e-platform. The students and academic staff found the platform to be user friendly, and promised
to recommend the platform to others.
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Local Pilot Report
UNIVERSITY OF TIRANA

Department of Journalism and Communication

® Date and Venue

- 20-21-22 March 2023
- Tirana University, Faculty of History and Philology, Department of Journalism and Communication

® Description of Participants

- There were two groups of participants: professors and students.

- 10 Professors from the Department of Journalism and Communication were assigned to follow the
online course and give their ideas related to it. One of the lecturers is Ph.D. candidate.

- 30 students from both levels of Bachelors and Masters studies were involved in the process. We were
very careful to have the participation from the first class of Bachelor studies to the last class of Master
studies. Involving all levels of students gives a better idea related to the course as they are from different
knowledge levels, work experiences and perspectives.

® Delivery methodology and interaction with participants

- The group of Professors was gathered twice. In the fist meeting a presentation of the course and
modules were made. They were not part of the group which worked on the Types of Manipulation.
They were asked to register to the platform, which was made possible with the support of Incoma. In
the second meeting they gave their ideas related to the course. And they gave their answers in the
Google Form.

- Two groups of students were gathered in two days. We presented the project, and courses and the aim.
We asked them to register in the platform. All of them were registered and followed the course. They
asked for more time (more than two hours that we met). We gave them 24 hours to finish all the course
and follow all content, especially video presentations.

- We did not tell that the third module (Types of Manipulation) were prepared by the University of
Tirana.

- We ask them to go through modules and give their realistic ideas and be critical.

® (Questionnaires findings and outcomes

- Students found it very attractive and useful. They asked to follow officially this course and get certified at
the end.

- Professors found it very useful to use in our lectures, especially in Bachelor studies. They asked for more
academic background, but we explained that this was a course for the general public.

- Both groups found the products very interesting and useful.

- Students asked if they could share this with other students.

Prepared by: Prof. Asoc. Dr. Mark Marku, Prof. Asoc. Dr. Alban Tartari alban.tartari@jhf.edu.al
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Local Pilot Report

GLOBSEC

e Date and Venue

12 December 2022
Middle School of Transport and Hotel Services, Lucenec

e Description of Participants

The event was organized with the cooperation of the EU Direct office in Lu¢enec that
helped facilitate the debate at the High School.

The event took place as a part of a presentation about disinformation, malign influence
on the internet and media literacy. Among the participants were 2 high skilled
professionals from the EU Direct Lu¢enec, and 29 high school students and teachers.

e Delivery methodology and interaction with participants

The Fakespotting platform and its comprehensive modules were introduced to engage
the audience of high school students.

The presentation discussed the issues surrounding internet manipulation and
disinformation. Additionally, it showcased the range of educational modules within the
Fakespotting courses.

After the pilot event, the students were provided with a feedback form for sharing their
perspectives and thoughts about the course, distributed via a Google Form
questionnaire.

Conclusion and findings:

Over all, the students were satisfied with the range of information they have learnt during
the session. We have receive a positive feedback about Fakespotting course and as
showcased in the following survey findings about what the students have learnt.
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¢ Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ Toa large extent
& Somewhat

@ Little

& Notatall

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot atall

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
O Somewhat

& Little

& Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

@ ves
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course.

@ To agreat extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?
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@ To a great extent
@ Toalarge extent
O Somewhat

& Little

@ Notatall

7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated content, etc.)?

@ To a great extent
@ To alarge extent
& Somewhat

@ Little

& Notatall

8. To what extent did the e-learning course make you confident in recognizing how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation or
distortion of content?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

& To a great extent
@ Toalarge extent
O Somewhat

& Little

& Mot at all
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Local Pilot Report
Nowvi Sad School of Journalism

e Date and Venue
Novi Sad School of Journalism, March — April (2023)

e Description of Participants

The participants were collaborators in youth organizations and educators in the field of media literacy. All
youth workers were at the basic level of media literacy, with low capacities in the field of deconstruction of
media manipulation and misinformation. Age of the participants was between 18 and 45.Overall 12
participants tested the platform.

e Delivery methodology and interaction with participants

Testing was organized in groups of two or three participants. In some cases, one participant came at a
time. An account was created for each participant and at least one representative of the Novi Sad School
of Journalism was with them to help if needed. Before starting the testing, the participants were
explained how the platform works and how to navigate through the modules.

e (Questionnaires findings and outcomes

® Completely

@ To a large extent
© Fairly

@® Barely

@ Not at all

1. To what extent the e-learning made you aware of the consequences related to information overload and
echo chambers belonging to the digital information environment?

2. To what extent the e-learning made you confident with the need for source diversification according to
the the lack of regulation of the digital environment?
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3. To what extent the e-learning made you familiar with the lateral reading techniques and the tools able to
optimise your online search?

\/

4. 'To what extent do you feel more competent in tracing back the source of information after the e-learning

module delivery?

5. To what extent the e-learning made you conscious of the textual and paratextual markers able to drive the
acknowledgement of the level of sources’ reliability?
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6. 'To what extent the e-learning made you aware of the different types of mis/disinformation dwelling the
digital information environment (false context, manipulated content, fabricated content, etc.)?

7. To what extent the e-learning made you confident in recognising how the different choices of framing,
angles, depth and proportion over the publication of a photo/picture can convey a manipulation or
distortion of the content?

2
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8. To what extent the e-learning made you reflect on the social impacts and consequences of disinformation
exposure?

USER COMMENTS:

“80% required to pass is demotivating, reduce it to 60%”
“Lots of useful information and tools for fact-checking”
“Fairly advanced course”
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Local Pilot Report
The Fact-Checking Factory - Pagella Politica

e Date and Venue
- 15 March 2023 at Coworking Barsento - Putignano (BA)
- 28 March 2023 at Stazione RulliFrulli - Finale Emilia (MO)

e Description of Participants

- The participants involved were divided into two groups according to their geographical area;

- Participants were trainers, educators and education-related professionals from six different
organizations;

- The idea was to test the platform by involving two very different geographical areas (one
located in central-northern of Italy, the other in southern Italy) so as to test its effectiveness

and validity in contexts with different needs and requirements;

e Delivery methodology and interaction with participants
The groups of participants were introduced to the project and the modules of the platform during a
short presentation. The participants were encouraged to provide feedbacks during the activities and
after completing the course modules via Google Form questionnaire.

e Questionnaires findings and outcomes

Key:

Completely

To a large extent
Fairly

Little

Not at all
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1. To what extent the e-learning made you aware of the consequences related to
information overload and echo chambers belonging to the digital

information environment ?

In che misura l'e-learning ti ha reso consapevole delle conseguenze legate al sovraccarico di
informazioni e alle camere dell'eco nella realta virtuale?

9 risposte

@ Completamente
@ In larga misura
@ Abbastanza

@ Poco

@ Per Niente

2. To what extent the e-learning made you confident with the need for source

diversification according to the lack of regulation of the digital environment?

In che misura l'e-learning ti ha reso consapevole della necessita di diversificare le fonti in base alla
mancanza di regolamentazione dell'ambiente digitale?

8 risposte

@ Completamente
@ Inlarga misura
@ Abbastanza

@® Poco

@ Per Niente

3. To what extent the e-learning made you familiar with the lateral reading
techniques and the tools able to optimize your online search?
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In che misura I'e-learning ti ha fatto conoscere le tecniche di lettura laterale e gli strumenti in grado

di ottimizzare la tua ricerca online?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per niente

4. To what extent do you feel more competent in tracing back the source of

information after the e-learning module delivery?

In che misura ti senti pil competente nel risalire alla fonte delle informazioni dopo l'esperienza

fatta?
8 risposte

@ Completamente
@® In larga misura
) Abbastanza

® Poco

@ Per Niente

5. To what extent the e-learning made you conscious of the textual and paratextual

markers able to drive the acknowledgement of the level of sources’ reliability?
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In che misura I'e-learning ti ha reso consapevole dei marcatori testuali e paratestuali in grado di

guidare il riconoscimento del livello di attendibilita delle fonti?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

6. To what extent the e-learning made you aware of the different types of
mis/disinformation dwelling the digital information environment (false context,

manipulated content, fabricated content, etc.) ?

In che misura l'e-learning ti ha reso consapevole dei diversi tipi di disinformazione (falso contesto,

contenuto manipolato, contenuto impostore, ecc.)?
8 risposte

@ Completamente
@ In larga misura
@ Abbastanza

® Poco

@ Per Niente

7. To what extent the e-learning made you confident in recognising how the different
choices of framing, angles, depth and proportion over the publication of a photo/picture

can convey a manipulation or distortion of the content?
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In che misura I'e-learning ti ha reso consapevole nel riconoscere come le diverse scelte di

inquadratura, angolazione, profondita e proporzion...re una manipolazione o distorsione del contenuto?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

8. To what extent the e-learning made you reflect on the social impacts and

consequences of disinformation exposure?

In che misura I'e-learning ti ha fatto riflettere sugli impatti sociali e sulle conseguenze

dell'esposizione alla disinformazione?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

e Conclusion of findings

- Both groups found the course materials to be engaging and practical;

- Both groups enjoyed the platform structure, the video presentations, and the exercises provided to test
the skills learned;

- Participants also found the course content useful for their own activities with students and youth;

- The field in which the participants were more confident about concern question: Q2 (source
diversification) & Q6 (impacts of disinformation);

- The field in which the participants were less confident about concern question: Q5 (textual &
paratextual markers) & Q3 (lateral reading);

- Participants would recommend the use of the platform to colleagues and other peer organizations;
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- The participants highly recommend the platform to anyone interested in expanding the knowledge

and skills in disinformation issue;
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Local Pilot Report
INCOMA

® Date and Venue: 08/03/2023, INCOMA (Calle Madrid 2. 41001, Seville, Spain).

® Description of Participants

It was a group of 10 low-skill young adults and 2 trainers.

® Delivery methodology and interaction with participants

Firstly, an introduction on disinformation and its main concepts with practical examples was made in order to
ensure the understanding of the project.

Secondly, an overview of the project was presented to them.

Then we got into the platform and, after watching the videos, they could access and test the exercises. It was
mixed with times for debate to make it more interactive. Regarding the Social Media topic, the participants
showed themselves very enthusiastic.

Eventually, the questionnaire was forwarded to them, and we got the different answers.

® (Questionnaires findings and outcomes
The questionnaire got a total of 36 answers, as the trainers provided the course to more low-skill logistic
students.
These are the most relevant conclusions:
- Most of them are now more conscious about the problems that disinformation can carry out.
- They are now more familiarised with techniques such as source diversification, lateral reading,
- In general, they feel more confident and competent to check the information sources after the training.
- To sum up, most of the respondents feel like, after the training, they have more tools to be aware of
disinformation and they consider it useful.
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